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EDITORIAL 


Cumulative Records in High Schco!s 


THE introduction of the scheme for the 

maintenance of Cumulative Records is a 
new feature in the High Schools of Mysore 
from the year 1961-62. It is a happy augury 
that this very necessary.and important docu- 
meni which enables a study of the individual 
pup. during his formative years is made 
compulsory from the VIII Standard onwards. 
The Cumulative Record becomes not only an 
offical record giving factual data about the 
pupil’s progress and achievement during his 
stay in the High School but also a document 
that would enable the administrators to plan 
for his future development. Educationists 
lay emphasis on individual differences. In 
making every individual proficient, according 
to his own abilities and capacities, a uniform 
plan of training cannot be of great advantage. 
No:h'ng would be more reliable than the 
intimate study of a pupil for a period of four 
years in a H gh School to plan his future. In 
the Western countries, great value is attached 
to such studies and records on the basis of 
which individual talents are discovered and 
nourished to make the pupils reach the maxi- 
mum levels of attainment. 

The one great difficulty in the writng of 
these records is to devise a uniformity of 
procedure that has to be adopted by the 
teachers. They who will be ultimately res- 
ponsible for their correct maintenance should. 
be given due instructions in' as detailed a 
manner as poss ble in order to reduce the 
subjective element that might creep in. May 
be, short-term courses will have to be given 
to them at several conven'ent centres with 
the idea of aiming uniformity. 

. The State Department of Public Instruction 
ihrough its branches, the State Educational 
Researeh Bureau and the Buréau of Educa- 
tional and Vocational Guidance have already 


envisaged these difficulties and issued a 
Manual of Instructions as a guide to the 
teachers. The Cumulative Record has been 
divided into eight sections—A to H. Section 
A helps to gather general information about 
the pupil and his environment at home under 
whose influence he is developing. "Teachers 
are aware of the great part that home 
environment is playing in the building of 
an individual child. Particularly of import- 
ance is the information about the pupils 
parents, brothers and sisters, their atta.n- 
ments and economic status. Section B gives 
details about the pupils’. academic career and 
the school-environment in which he has 
had experience. Section C gives factual 
data about the physical health of the pupil. 
In recent years great stress is laid on the 
importance of physical development as ೩ part 
of the educational process and the impact 
of physical health on ‘mental achievements 
and moralattitudes. It is rather unfortunate 
that we have been neglecting this aspect for 
a considerably long time. Hence an import- 
ant gap ‘in our educational work will have 
io be bridged. Physical education should 
get its appropriate place in the school 
programmes. Sections D and E deal with 
the academic achievements in the individual 
subjects of study in the school curriculum 
both at school and at the Public Examina- 
tons. . This record gives an opportunity to 
us to base our judgment not on any one 
single examination and thus often commit 
errors, but on the Cumulative Record of the ' 
pup'l’s progress during the four years of his 
work at school. It has to be conceded that 
these records will be very reliable records 
to base judgments on individual merits. 
Section F will give in great detai) chronologi- 
cally the extent of the pupil’s participation- 
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in the various school activities of a co-curri- 
cular nature. His interests and progress 
under each of the heads are to be accurately 
recorded. This is a real record for the study 
of the individual’s talents, aptitudes, and 
behaviour-patterns. The hobbies in which 
he has a particular interest are also recorded. 
For the future planning of the child, the 
areas of specialization can be easily dis- 
covered. Section G studies the personality 
of the pupil. A number of specific traits have 
been detailed and a recording is suggested 
on 2 three-point scale. This procedure is 
based on the accepted principles of Psycho- 
logical measurement. Psychologists attach 
great value on such recordings as they 
Bive a picture of the personality growth of 
the individual. While it should be accepted 
that here the subjective element creeps more. 
prominently, the fact that these recordings 
are made at different periods during the 
course of the pupil’s stay at school and by 
different teachers reduces the subjective factor 
considerably. The last Section H is devoted 
for an anecdotal recording based on observa- 
tion—matters of approbation as well as points 
for condemnation. The teacher is expected 
to make a faithiul record in this section. 
The idea is not unnecessarily to boost the 
good features of a student or to condemn his 
delinquent behaviour but it is entirely with; 
a view to have a record for later scientific 
investigation or educational planning. In 
fact it is 2 kind of case-study which is parti- 
cularly recommended in the case of problem 


The XI Standard in the 


CCORDING to the orders of Government 
reforming Secondary Education in 
Mysore, the Higher Secondary Schools are 
4-year Sehools from VIII Standard to the 
XI Standard having an integrated Course of 
studies approved by Government. Thc.X 
Standard will commence working from the 
School Year 1962-63 and the XI Stancard 
from the School Year 1963-64. The :irst 
S.S.L.C. Public Examination under the Re- 
formed Syllabus is proposed to be held for 
the pupils of the X Standard in March 1963 
and the first H.S.S.L.C. Examination for the 
pupils of the XI Standard in March 164. 
With the conduct of these examinations, the 
new syllabus would have come into ef'ect 
completely. The Department has, in svite 
of odds and difficulties, been able to push 
their schemes of reform effectively and well. 
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and delinquent children subjected to detailed 
notice and observation. 

Such Cumulative Records have a great 
place in educational work. These have to 
be the guiding data to lead the children on 
to the right courses of study and to enable 
the children reach their highest stature of 
development. In the filing of these forms 
we expect teachers and administrative officers 
to have full faith and zest. A few extra 
hours of work involved that will be necessary 
in maintaining these records, full and com- 
plete, should not be grudged by them in the 
cause of education and the pupils ; for, herein 
the teachers build for individual progress. 

We exhort teachers in our Secondary 
Schools to consider the writing of these 
Cumulative Records faithfully and maintain- 
ing them at a high level of competence as 
a sacred duty that has fallen on their 
shoulders. Let it not be said later that the 
Department did not utilise these Records for 
the purpose they were intended. We should 
plan from now onwards as to how these 
Cumulative Records could be profitably used 
and preserved for the individual benefit. It 
will not be an easy task, for the State will 
have to deal with lakhs of pupils in our 
Secondary Schools. 

Mysore has led the way in this regard in 
this country in carrying out this new experi- 
ment. May it continue to lead. 

It is our fervent hope and aspiration that 
the efforts and plans of the Department will 
be blessed with bright success. 


Higher Secondary Schools 


There are, of course, several administrative 
details and schemes for the introduction of 
new courses to be taken up in the coming 
years according to a phased planning. We 
learn that at the recent Zonal Meetings of 
the Education Ministers and Directors of 
Public Instruction of Andhra, Kerala, Madras 
and Mysore, held at Bangalore, Ernakulum 
and Hyderabad discussions have taken place 
and decisions have been arrived at in the 
matter of having Common Curricula of 
studies, common patterns of education, com- 
mon Text-Books and the like. The most 
important point that was discussed related 
to the starting of the XI Standard class in 
our High Schools. Madras has, expressed 
itself in favour of retaining the proposed XI 
Standard under the control of the University 
(Continued on page 159) 


EXPANSION OF TECHNICAL EDUCATION 


By Humayun KABIR 
Minister for Scientific Research and Cultural Affairs 


GINCE Independence and particularly in the 

last ten years, there has been a pheno- 
menal expansion of technical education in 
the country at all levels. 

In 1950, there were only 40 institutions 
for the first degree courses in Engineering 
and Technology and 86 institutions for 
diploma courses. Their admission capacity 
was 4,120 students for the degree courses 
and 5,000 students for diploma courses. By 
1961, the number of institutions for degree 
courses increased to 100 and that for diploma 
courses to 196. The admission capacity of 
the institutions also increased to over 13,850 
students for degree courses and 25,570 stu- 
dents for diploma courses. 

‘SANDWICH COURSE’ 

This large expansion of technical education 
is the result of conscious and deliberate efforts 
made by the Central and the State Govern- 
ments to provide facilities on an adequate 
scale for the training of technical personnel 
required for various, development projects in 
industry, commerce, power generation, com- 
munications, defence, etc. This policy is 
reflected in a number of schemes undertaken 
during the First and the Second Five-Year 
Plan periods for the establishment of new 
technical institutions and to expand and 
improve the existing ones. During the Second 
Plan period alone, 26 engineering colleges 
and 84 Polytechnics were established in 
different parts of the country.. An amount 
of Rs. 90 crores was also provided by the 
Central Government and the State Govern- 
ments for technical education in the First 
and Second Plans. 

The diploma courses are conducted at the 
institutions called Polytechnics. These 
courses occupy an important position in 
technical education in India, as a very large 
number of holders of these diplomas are 
required. . They are designed to train techni- 
cians, who will eventually occupy supervisory 
positions like junior engineers, foremen, 
supervisors, overseers, etc., in industry and 
other technical organisations. The courses 
are of three-year duration after High School 
education (10-years schooling, Secondary 
School Certificate ; Matriculation) and have 
a practical bias. A view.has, however, been 
advanced in recent years that the practical 
knowledge and experience required by a 
technician cannot be given to him in an ade- 


quate measure in a course that is wholly 
institution—based, and as such the present 
three-year, diploma courses do not always 
produce the right type of personnel. 

The All-Ind.a Council for Technical Edu- 
cation has, therefore, devised a "sandwich 
course" of four years in which practical train- 
ing in industry and institutional studies 
alternate in suitable layers. The scheme has 
been introduced at selected centres in co- 
operation with industry. As the training 
facilities expand, the “sandwich course" will 
become an important feature of technical 
education in India. 

The diploma courses are offered in the main 
fields of civil, mechanical and electrical engi- 
neering. A few institutions also offer courses 
in textile technology, leather technology, 
mining engineering, metallurgy, automobile 
engineering telecommunication engineering, 
other fields according to regional require- 
ments for technical personnel at this level. 


DEGREE COURSES 


The first degree courses are conducted at 
Engineering Colleges and Higher Technologi- 
eal Institutes. The object of the first degree 
courses is to train technologists, some of whom 
may eventually become designers, research 
engineers or specialists in various fields 
either after further studies at post-graduate 
level or experience in the profession or both. 
These courses are not concerned with prepar- 
ing persons for specific positions or jobs in 
industry, but are designed to give a broad- 
based education in scientific principles and 
methods underlying technology. The dura- 
tion of the courses was generally four years 
with a pass in Intermediate Science as the 
minimum admission qualification. The 
Intermediate in Science, a preparatory stage 
for University course in science of technology 
is of two years duration after the High School 
education extending over a pericd of ten 
years, i.e., after Matriculation or the Second- 
ary School Certificate. With the reorgan- 
isation of secondary education, the Inter- 
mediate Course is being abolished. The new 
pattern envisages a 11-year schooling that 
prepares candidates for life and direct entry 
to University reducing the length of B.A. or 
B.Sc. course to 3 years. As a result of these 
changes, the first degree engineering course 
will be of five years duration after the 
Higher Secondary stage. 
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The first degree courses are offered in the - 


main fields of Technology, viz., civil engi- 
neering, mechanical eng'neering, electrical 
engineering, electrical communication engi- 
neering, chemical engineering, mining, metal- 
lurgy, textile technology, agricultural engi- 
neermng, leather technology and architecture 
courses in instrument technology, automobile 
eng'nsering, aeronautical engineering, marine 
engineering and production engineering are 
also offered by some institutions at first 
degree or equivalent level. 

In addition to a quantitative expansion of 
training facilities, there has been a qualitative 
improvement of standards. The crux of the 
problem of standards in technica] education 
is three-fold ; teacher, equ pment and build- 
ings. The All-India Council for Technical 
Education and its Regional Committees have 
carried out a comprehensive survey of the 
state of each institution in the country and 
have formulated schemes for its improvement 
and developments wh'ch envisage provision 
of adequate ins‘ructional facilities including 
teachers that are necessary for maintaining 
high standards. On the recommendations 
of the All-India Council, large grants are 
being given to the institutions by the Central 
Government, State Governments and the 
University Grants Commission for buildings, 

equipments, staff and maintenance. 
Engineering education to be effective ‘in 
terms of a national plan must be dynamic. 
It must facilitate adaptability to changing 
conditions in technology. It must constantly 
raise the level of attainments of the products 
of technical institutions. Ind'a needs not 
only skilled workers and technicians but also 
design engineers and engineer scientists. 
Before 1947, there was hardly any institution 
that provided faciliies for post-graduate 
studies and research in engineering. Indian 
Students had to go abroad for advanced 
training. Today, over a dozen institutions 
have been developed within the country 
where facilities for post-graduate stud'es and 
research work are available for over 500 
Scholars and the facilities are being steadily 
expanded. The fields of study also over a 
wide range some of which, as for instance, 
power engineering, dam construction and 
irrigation engineering, production engineering 
and aeronautical engineering, are especially 
important to the economic development of 
the country. The facilities for post-graduate 
studies and research will be increased in the 
course of next five years in order to provide 
for over 2,000 scholars. 
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ADVANCED EDUCATION 

As a first step towards the development 
of advanced technical education in the coun- 
try, the Central Government decided to 
establish a chain of four Higher Technological 
Institutes. The first Institute was started 
in 1951 at Kharagpur and has been fully 
established and developed. Equipped with 
all Faculties, viz., liberal arts, fundamental 
sciences and the various technologies that are 
necessary for the real'sation of the highest 
ideas of technical education, the Institute 
provides facilities for the education and 
training ‘of well over 1,500 students in the 
undergraduate courses and 300 students in 
post-graduate courses. The subjects offered 
include naval architecture and marine engi- 
neer ng, fuel and combustion engineering, 
production technology, geo-physics, foundry 
engineering, etc., and are designed to meet 
the special requirements of industrial and 
other developmental projects for high grade 
Technologists. 

The other three H'gher Technological Insti- 
tutes are in process of development in Bom- 
bay, Madras and. Kanpur. The Bombay 
Institute started funct’oning in 1958 and the 
Madras and Kanpur Institutes in 1959 and 
1960 respectively. All these Institutes are 
being planned on the same comprehensive 
scale as the Kharagpur Institute and when 
completed will take the technical education 
in the country several steps further. Each 
will be a fully residential institut'on designed. 
to promote corporate life among students and. 
teachers and will provide facilities for about 
1,500 students in the undergraduate courses 
and about 500 students for post-graduate 
courses. and research. : 

In the establishment and development of - 
these institutions, technical ass'stance from 
foreign countries has been secured. The 
Bombay Institute. is being assisted by the 
Soviet Union, the Madras Institute by West 
Germany and the Kanpur Institute by the 
U.S.A. A new College of Engineering and 
Technology is be'ng established at Delhi with 
assistance provided by the United Kingdom. 

Another important centre of post-graduate 
studies in engineering is the Institute. of 
Science, Bangalore, that has been developed 
in the last ten years both for advanced train- 
ing and for research in var'ous fields. For 
specialised eourses such as mining engineer- 
ing and metallurgy, a number of centres have 
been established both for degree and diploma 
courses. For printing technology, four 
regional schools, one each at Madras, Cal- 


Expansion of Technical Education 


cutta, Allahabad and Bombay have been 
established. 

The position stated above gives a brief 
account of the progress made in the field of 
technical education at the diploma, first 
degree, post-graduate and research level, the 
facilities that are available today for the 
courses, studies in technical education at diffe- 
rent levels, the pattern and the objectives 
of these courses. Besides this, thought has 
been given by the All-India Council for 
Technical Education and this Ministry to the 
vocalional and industrial training of educa- 
tion at the level of skilled workers. So far 
ihe skilled workers were trained in different 
ways at different age levels with varying but 
not wholly satisfactory results. It was felt 
that the rapid and large-scale industrial 
development of the country will progress if 
it was supported by an adequate educational 
system which would not only train engi- 
neers and technologists but a strong cadre 
of skilled workers of fine quality and with an 
enlightened mind who constitute the base of 
technical manpower. 

On the other hand, secondary education, 
which is in the process of being reorganised, 
is recognised on all hands as a terminal 
stage for most boys in India and education 
of a boy between the age of 14 and 17 should, 
therefore, be such that it prepares him ade- 
quately to enter life. 

The question has been as to how to provide 
diversified opportunities for education and 
iraining to a majority of students after 14 for 
gainful occupation in life. 'The answer has 
been found in Junior Technical Schools, a 
special type of Secondary technical edu- 
cation, designed specially for students who 
wish to enter industry. The School offers 
: a three-year integrated course in general 

education, technical education and technical 
training in various engineering trades. In 
each year of the course, general education, 
technieal studies, workshop training are so 
“integrated that all these three elements con- 
stitute the base for the total development of 
the candidate. So far 38 Junior Technical 
Schools have been established. 

In order to meet the shortage of teachers 
that has arisen as a result of this rapid ex- 
pansion of technical education, a Teacher- 
‘Training Programme has been organised. 
at selected centres in the country. Under 

“this scheme, bright young graduates are 
selected and trained for periods up to three 
years as undergraduates to senior Professors. 
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Nearly 195 candidates are undergoing 
training at present and it is proposed to ex- 
pand the programme in order to train larger 
number of teachers for the new institutions 
to be established during the Third Plan 
period. In addition, a large number of tea- 
chers have been sent abroad for advanced 
training, many of whom have cime back 
and are serving in our institutions. 

A scheme of revised salary scales for tea- 
chers of technical institutions has provided 
opportunities for well qualified and experi- 
enced persons to reach fairly high positions. 
The revised salary scales compare favourably 
with those offered by industry, Government 
departments and other organisations to tech- 
nical personnel. 


SCHOLARSHIPS 


In order to assist poor but meritorious 
students in their technical studies, a scheme 
of Merit-cum-Means Scholarships has been 
sanctioned and is in operation. Under the 
scheme, over 2,000 scholarships have been 
awarded to degree and diploma students in 
all our technical institutions. 800 research 
scholarships have also been instituted to 
assist research scholars in their work in 
Universities and other research, centres. In 
order to encourage research of the highest 
standard possible, 80 National Research 
Fellowships have been instituted. 

All this expansion has been possible due 
to the energetic and farsighted approach to the 
problem by the Central Government on the 
advice of the All-India Council for Technical 
Education. 'The Council represents all the 
interests which are concerned with technical 
education. It consists of representatives of 
all State Governments, Ministries of the 
Central Government, Parliament, indusiry, 
commerce, Labour, professional and learned 
Societies, Universities, Technical Institutions 
and various other concerned interests. Its 
functions, inter-alia, include the preparation 
of plans for the development of technical 
education on an All-India basis, assessment 
of the requirements for technical manpower 
of different types and suggesting measures 
‘to meet them, suggesting improvements in 
the pattern of technical education from time 
to time to suit changing conditions, establish- 
ing liaison between industry, Government 
departments, and other organisations, on the 
one hand, and technical institutions on the 
other, co-ordinating the activities of States, 
recommending grants and other forms of 
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assistance that might be given by the Centre 
to the State Government institutions, Uni- 
versities, institutions and other organisations 
for development of technical education. 
Presided over by the Minister of Scientific 
Research and Cultural Affairs at its Secre- 
tariat, the Council functions with fewer 
handicaps than most other advisory bodies. 
As a matter of convention, the recom- 
mendations of the Council are generally 
accepted by the Central and State Govern- 
ments. For the proper discharge of its 
functions the Council has set up a Co-ordinat- 
ing Committee, four Regional Committees and 
seven Boards of Technical Studies. The 

Boards of Studies advise the Council on all 

academic aspects, viz., the pattern of technical, 

education, duration, standard and contents of 
the courses, etc. The Boards also lay down 
the minimum standards of instructional 
facilities required for the conduct of various 
courses by technical institutions. The 
Regional Committees assist the Council in 
promoting a co-ordinated development of 
technical education in the regions. Schemes 
for the establishment of new institutions and 
improvement and development of existing: 
institutions are formulated by the Regional 
Committees. The Regional Committees also 
keep a constant watch over the progress of 
institutions in their respective regions and 
Tender expert advice and assistance to the 
institutions concerned. The Co-ordinating 
Committee is the Executive of the Council 
and co-ordinates the work of the Regional 
Committees and the Boards of Studies. 

DIVERSIFICATION 

: The problem now facing the country is 
improvement of the quality of technical 
education and a proper allocation of facilities 
among different levels. Before Independence, 
technical education was not only inadequate 
in quantity but there was also not enough 
diversification within and among different 
levels. Engineering was mostly confined to 
Civil Engineering and it is only during 
the last decade that large-scale facilities for 
other and many new types of engineering 
have been developed. 

Similarly, the proportion between engi- 
meering and technical graduates and skilled 
and semi-skiled workers in different fields 
of technology was not worked out on any 
scientific basis. 

The ratio o£ graduates to diploma holders. 
was also 1: 1, while in most industrially 
advanced countries there are at least four 
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diploma holders for every graduate. The 
result was that many graduates were used 
for work which does not require training 
at the University level, while on the other 
side there was always shortage of persons 
in the intermediary ranks. This imbalance 
has been partially corrected and at the end 
of the Second Plan, the proportion of gradu- 
ates to diploma holders is about 1: 2. Even 
this is not fully satisfactory and our aim 
should be to increase the facilities at the 
diploma level at an accelerated pace so that 
by the end of the Fourth Five-Year Plan, 
if not earlier, a healthier balance between 
the levels may be established. 


SCIENTIFIC CONTENT 

One other change which is imperative in 
the modern age is improved scientific content 
of engineering and technical courses. It is 
true that some elementary science has always 
formed part ef the training for both degree 
and diploma students, but developments in 
the modern age have proved that a much 
higher standard of science is required for 
carrying out the tasks which technology must 
fulfil in the modern age. This has special 
importance for India as our engineers and 
technologists in the past have been mainly 
executives and administrators and not pio- 
neers or designers. It is, however, clear that 
no country can hold its own in the modern 
world unless it has trained manpower which 
is able to execute all known processes and at 
the same time develop and initiate now pro- 
cesses of their own. 

Attempts are being made to improve the 
standard of engineering and technical edu- 
cation through the incorporation of more 
science. Simultaneously it has been recog- 
nised that humanities must also be included 
in scientific and technical courses. The techno- 
logist of today is not merely an expert 
dealing with processes and machines but 
also increasingly an administrator who has 
to deal with large masses of men. The 
modern age is essentially an age of techno- 
erats and these technocrats cannot perform 
their functions satisfactorily unless they are 
imbued with the values which govern 
relations of men. 

In fact, advance in scientific and technical 
knowledge may become a menace rather 
than a blessing for man unless the scientists 
and technocrats of today incorporate in their 
nature, qualities of understanding and com- . 
passion which have throughout the ages 
bound human beings into one society. 


TECHNIQUES OF MEASURING COMMUNAL ATTITUDES 


By Suri C. S. BENNUR, B.A., S.T.C., M. Er., 2.7.80. 
Principal, Secondary Teachers’ College, Belgaum 


SURVEY of attitude research shows a 
variety of techniques being employed in 
measuring attitudes. 

Klineberg* mentions eight of them. They 
are :— 

(1) Observation, (2) Personal and Public 
Records—Content Analysis, (3) Specific Per- 
formances—such as discriminatory practices 
by employment agencies, (4) Sociometry, 
(5) Interviews, (6) Questionnaires and 
Measuring Scales, (7) Pictorial Techniques, 
and (8) Projective Techniques. Besides 
these, he mentions also the use of incomplete 
syllogism as a technique of measuring atti- 
tudes. 

Of these techniques Sociometry, Rank 
Order and the Social Distance Scale have 
been employed in the present study. 

The Sociometric technique employed in the 
present study consisted of a simple question 
to which the subjects were to respond. They 
were to write the names of any three of 
their best friends in order of preference 
and were to mention the caste and language 
of each of their best friends. The Rank 
Order method consisted in writing the 
names of any three castes which the subjects 
liked best in order of preference. A list of 
ten castes was supplied to them in the 
Questionnaire for reference. The subjects 
were required to give also the names of 
castes they disliked most in order of their 
dislike. The third technique used in the 
study was the Social Distance Scale. 


SOCIAL DISTANCE SCALE FOR SCHOOL-CHILDREN 

The Social Distance Scale employed in 
this study is specially constructed for the 
use of school-children. It is based on the 
model of Rose Zeligs scale which was 
employed by her in measuring the racial 
attitudes of American children. Rose 
Zeligs’ scale is a seven-point scale specially 
adapted to suit the needs of High School 
children. In her scale she has used seven 
terms which indicate different degrees of 
social intimacy—such as cousin, chum, 
neighbour, room-mate, class-mate, play-mate, 
sand school-mate. The subjects were asked 
to respond to the 39 races in terms of these 


* Tensions Affecting International Understanding, 
A Survey of Research, by Otto Klineberg, p. 128. 


social relationships. They were asked to 
put “Yes” below the social relationship 
terms against the names of races for which 
they liked to admit the races, to put “No” if 
they did not want to admit the races to those 
social relationships and to put “O” if they 
did not know anything about the race. The 
total number of “Yes” could give an index 
of friendliness of the subjects as well as a 
score for the popularity of each race. 

In the present study, however, the seven 
terms of social relationship used by Zeligs 
in her study have been taken and used as 
the seven points of the scale. The terms 
are standardised. In standardising the scale, 
seventy pupils of the Sardar's High School 
studying in Standards VII to IX were 
asked to arrange these seven terms 
in a descencsng order, according to the 
degree of social intimacy implied by those 
terms. Rank to each of these terms was 
fixed on the basis of the model value of 
opinion given by these children. The scale 
was thus standardised and this scale corres- 
ponds very closely to that of Rose Zeligs. 
The order of terms given by pupils in the 
present study can be compared with that of 
American pupils in Zeligs’ study. 


TABLE I 


‘Terms Ranks given by the groups 
f 


o 
Social relationship Present group Zeligs’ group 
B nan 


Cousin v. 1 
Chum oe 
Room-mate En 
Neighbour 

Class-mate ೧೮ 
Play-mate .. 
School-mate co 


ಇತರಾ Ot. 99 b9 
»3 C» Oti» Q3 ಹಿರಿ i 


We find that ranks given to almost all the 
terms by the two groups are practically the 
same. Cousin is nearest to a boy in America 
as well as to a boy in India. Similarly, a 
school-mate is given the last rank by both 
groups. The social relationships and their 
graduation mean the same thing in India and 
America. The difference in ranks given to 
the terms *Play-mate" by the two groups, 
however, is very significant. To our children 
play-mate is not so near and intimate as to 
the American children. To them a play-mate 
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is more intimate and nearer than their neigh- 
bour. It shows how play draws pupils to- 
gether and builds intimate social relation- 
ships in America. The Social Distance Scale 
devised for the purpose in the present study, 
therefore, can be taken as reliable and valid. 


THE TECHNIQUES AS MEASURES OF 
COMMUNALISM 

In employing these methods it was assumed 
that each of them would measure the degrees 
of communal affinity. In Sociometry a boy, 
who chooses friends of his own community 
more often, is assumed to be more communal 
than a boy who gives second or third rank to 
his own and first and second ranks to others. 
In the Social Distance Scale a boy expresses 
his communal affinity in terms of social 
relationships. A boy who takes friends of 
his own community nearer than others is 
assumed to be more communal than a boy 
who takes them less near. All these three 
methods are assumed to be measuring com- 
munalism, viz., liking for their own and 
dislike for others. That this assumption is 
borne out by facts, will be seen from the 
study of coefficients of correlation. 
I-Study 

THE FIELD OF INVESTIGATION 

The Sardar’s High School, attached to the 
Secondary Teachers’ College, Belgaum, was 
selected as the field of investigation. The 
school is attended by pupils of all socio- 
economic levels and of different castes. It 
may be taken as representing the cross-sec- 
tion of the society at large in the city. The 
School is comparatively cosmopolitan. s 

THE SUBJECTS 

For the purpose of this study pupils of 
Standards VI to XI— both ‘A’ and *B Sections 
—of the school served as subjects. There were 
in all 259 pupils. Of these 145 were in the 
Marathi Section and 114 in the Kannada 
Section. The age-range of pupils varied from 
12 to 19 years. 

Of the 145 pupils of the Marathi side, 61 
were Brahmins, 42 Marathas, 4 Jains, 13 other 
Hindus, 14 Harijans, 7 Muslims and 1 
Christian; and of the 114 pupils of the 
Kannada side, 47 were Brahmins, 13 
Marathas, 12 Lingayats, 4 Jains, 13 other 
Hindus, 12 Harijans and 13 Muslims, 

TECHNIQUES EMPLOYED 

In this study Sociometry, a technique 
developed by J. L. Morana, was employed. 
Pupils were asked to give names of any three 


of their best friends, in order of preference 
and were asked to mention the castes of their 
friends also. Pupils were assured of secrecy 
of their choices. 
RELIABILITY OF THE TECHNIQUE 

The reliability of this technique as measur- 
ing class affiliation has been well demon- 
strated in many studies carried out in the 
United States of America. The technique as 
used in the present study was being corre- 
lated with other methods, namely, the Social 
Distance Scale and the Rank Order. The 
coefficients of correlation of these three 
methods were being worked out by the Rank 
Difference method of Spearman. The ,per- 
centage preferences of pupils of different 
communities were taken as the basis for 
assigning ranks to different communities. The 


mean coefficients of correlation for the three - 


pairs by this method are as follows :— 


1. Sociometry and Social Distance Scale -64 

2. Social Distance Scale and Rank Order -81 

3. Sociometry and Rank Order *53 
It wil thus be seen that the coefficients of 
correlation are pretty high and any one of 
these three methods can be taken as yielding 
reliable results. 


II-Study 
THE FIELD OF INVESTIGATION 

In this study pupils of the three local 
Secondary Schools—B. K. Model High School, 
Beynon Smith High School and the Gila- 
ganchi Artal High School studying in 
Standards VI to X were taken as subjects. 
In the following pages the three schools will 
be indicated by the short forms of their names 
as B.K.M., BSH. and the GAH. res- 
pectively. 

ಕ TABLE 77 

Pupils according to communities and schools 


Schools 
—————————— "Total 


Castes BKM. BS.H. G.A.H. 
No. % No. % No. % No. % 


Brahmins 72 74:2 65 619 7 7 144 47-6 
Lingayats 7 7:2 13 12:38 63 63 88 27:4 
Jains 12 12.3 11 10:47 12 12 35 11:4 
Other 6 6-1 16 15-23 I8 18 40 13-2 

Hindus 
a See See ES 


Total .. 97 100 
8 Not reacted, 


It will thus be seen from the table that 
Brahmins form 47-6% of the group, Lingayats 


105 100 100 100 302 100 


Techniques of Measuring Communal Attitudes 


27-4%, Jains 11-4% and other Hindus 13:276. 
Among other Hindus are included Reddis, 
Kshatriyas, Bedars, Devangas, Namdev Sim- 
pis, Narvekars and Kurubars. While nearly 
50% of the group are Brahmins the other half 
consists of non-Brahmins. Among the non- 
Brahmins nearly half of them are Lingayats 
and the other half are Jains and other Hindus. 
Marathas, Muslims, Christians and Harijans 
are not included in the major study because 
there are hardly any pupils of these castes 
attending these schools. 

Of the 302 pupils that have taken part in 
the study, 97 are from the B.K.M., 105 from 
B.S.H., and 100 from the G.A.H. It should 
be noted that Brahmins form the majoritv 
in the two High Schools, namely, B.K.M., 
B.S.H. while the two High Schools, B.K.M. 
and G.A.H., are more denominational, B.S.H. 
is comparatively more cosmopolitan. The 
B.K.M. is run by Brahmins, the G.A.H. by 
Lingayats and B.S.H. by the Missionaries. It 
should be noted that though the B.S.H. is run 
by Missionaries, it is attended by pupils of 
all castes, majority of whom are Brahmins. 
Another fact should be noted here, that is 
though Brahmins of these two schools are 
similar in caste they differ much in the social 
climate of the two schools. . 


THE TECHNIQUES OF MEASUREMENT 


In this study the same three techniques 
were employed namely: (1) Sociometry; 
(2) Rank Order ; and (3) the Social Distance 
Scale. The details of these methods are 
already given above. Each of these methods 
was assumed to be measuring communalism. 
That our assumption is borne out by statistical 
facts will be clear if we study the correlation 
coefficients of the three techniques. 


THE CORRELATION COEFFICIENTS OF THE 
METHODS 


In working out the correlation coefficients 
of the three methods the following procedure 
was adopted: The ten castes were first 
divided into groups. Brahmins, Lingayats, 
Jains and other Hindus each acting as Judge 
and casting votes in favour of other castes. 
There were no pupils of Harijans and Muslim 
community in this study. On the basis of 
the total vote cast by each group, ranks 
were fixed to the ten castes. Thus we could 
get three series of ranks assigned to the ten 
castes by each of the four communal groups. 
For working out the coefficient of correlation 
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the Rank Difference Method was used and 
the following formula was adopted : 
662 
N(N*-1) 
RELIABILITY OF THE METHODS 


The reliability of the methods was studied 
from two points of view : One on the basis 
of communities and the other on the, basis 
of age. The statistical significance of these 
reliability coefficients was also checked first 
by reducing these ps to rs and then by refer- 
ring to Linguists Table No. 13, page 212 
of Statistical Analysis in Education Research. 
In Table III the coefficients of correlation 
for the four communal groups are given. 
They are all significant at 1% level. 


P=1- 


TABLE IIL 
Coefficients of correlation according to 
communities 
SES E 
S g 3 
Methods B [x 2 5 z g 
TE Ee ss S 
ನ] H ನಿ ೦ a 
Lec mi — 
Sociometry and -83 «03 -93 «91 -82 
Rank Order 
Sociometry and Social -90 -76 69 93 79 
Distance 
Rank Order and :98 «89 «89 -89 90 
Social Distance 
Mean for castes .. "S8 °76 -83 ‘87 


It will be seen from Table III that 
the coefficients of correlation are very high 
and show the reliability of the three methods. 
Any of these methods, may, therefore, be 
taken as measuring the communal affinity of 
children. Of the three methods, Rank Order 
and the Social Distance Scale correlate highly 
than any of the remaining two pairs, with 
-90 as reliability coefficients; next comes 
Sociometry and Rank Order paid with :82 
and last of all comes the Sociometry and the 
Social Distance Scale pair with -79 as its 
reliability coefficient. 

‘The difference in these coefficients may be 
due firstly to the inherent nature of the 
three methods. While Sociometry measures 
actual friendship, Rank Order measures the 
evaluation of different castes by the pupils ; 
the Social Distance measures the degrees of 
affinity of pupils towards other castes. 
Secondly the difference may also be due to 
the difference in the degrees of frankness of 
pupils in responding to the tests given, 
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Thirdly it may also be due to the fact that 
pupils of different grades might have under- 
stood what is required of each left in different 
ways, especially the Social Distance Scale. 
And lastly, the difference may be due to the 
difference in the degree of conformity of 
pupils to the group standards or norms. 
In spite of this difference it seems from the 
table that the reliability coefficients are very 
high varying from :90 to -79. The three 
methods, therefore, may be taken as quite 
reliable. - 

If we take the reliability coefficients for 
the different communal groups we find that 
the mean coefficient for Brahmins is -86, for 
other Hindus -87, for Jains -:83, and for 
Lingayats -76. The difference between these 
coefficients of the different communal groups 
may again be explained as due to the degree 
of conformity of the pupils to the social 
norms prevailing in their groups. The 
methods on the whole 'may be taken as 
reliable. It may be noted also that the 
coefficients are statistically significant at 1% 
level. 

THE RELIABILITY ACCORDING TO AGE-GROUPS 


The reliability of the three methods was 
also worked out according to the age-groups. 
The pupils were divided into three age- 
Eroups. 65 belonged to the 11-13 age-group, 
166 to 14-16 age-group, and 61 to 17-19 age- 
group. In all 292 pupils responded to the 
tests. The pupils did not respond. The 
coefficients of correlation for the three age- 
groups are shown in Table IV. 


TABLE IV 
Coefficient of correlation according to 
age-groups 

Age- Mean 

Methods 5 B.K.M. B.S.H. G.A.H. for all 
groups schools 

Rank Order 11-13 “701 *80f 45° *65 

& Social 14-16 761% *69T “671 “70 

Distance 17-19 -85t =35" “24 48 
Mean .. -- "11 6] -45 Gl 

Rank Order 11-13 -16 961 —-46 -22 

and Socio 14-16 0 *62T *62T *41 

metry 27-19 -21 -15 —85 —-165 
Mean . os «12 57 —+2) 16 

Sociometry 11-13 *62 "Bp — 40 -33 

and Social 14-16 *20 DT *7OT *52 

Distance 17-19 —+37 27... 90 -30 

Mean . me +15 EL :19 -38 


* Significant at 5% level. 
t Figures are significant at;l% level. 
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It will be seen from Table IV that the 
coefficients of correlation for the age-group 
11-13 are comparatively low while those for 
the age-group 14-16 are high and for the 
age-group 17-19 are lowest. This is true in 
the case of all the three pairs of methods. 

Taking the three age-groups as a whole of 
different schools and finding the average for 
all the three pairs of methods we get the 
following average for the different schools :— 

For B.K.M. the average reliability coeffi- 
cient is -35, for B.S.H. it is -57 and for 
G.A.H.itis:14. It will thus be clear that the 
pupils of the B.S.H. have responded frankly 
and/or have expressed definite attitudes 
towards other communities. The B.K.M. 
children have responded less frankly and still 
less the children of the G.A.H. 

Of these three methods we find from 
Table IV that the Rank Order and the Social 
Distance Scale correlate very highly with :61 
as the mean coefficient of correlation ; 
Sociometry and Social Distance comes next 
with :38 as coefficient of correlation and last 
comes the Rank Order and Sociometry with 
“16 as coefficient of correlation. It should also 
be noted that six out of nine cases are signi- 
ficant at 1% level in the first pair; in the 
second pair three out of nine cases are signi- 
ficant at 1% level; in the third pair four out 
of nine cases are significant at 1% level. 

The negative correlation is due to insuffi- 
cient number of cases for pairing off. 

On the whole, therefore, the three methods 
correlate highly and can be taken as reliable 
in measuring the communal attitudes of- 
children. 


VALIDITY OF THE THREE METHODS 


A word may be said about the validity of 
these methods. The crucial test of validity 
of the methods is that the. measures must 
measure what they profess to measure. 
Validity in this case, opines Dr. Gardner 
Murphy, means common sharing of experi- 
ences by children of the same age-group. In 
other words, children of the same age-levels 
though in different schools should express 
similar trends and attitudes. That this is 
borne out by statistics can be seen from 
Table IV. For example, children of the 
same age-levels exhibit similar trends of 
affiliation. The trend is low, high and very 
low. Secondly, that the pupils of one and 
the same community attending school and 
coming from different parts of the city could 

(Continued on page 159) 


IMPACT OF CHANGE ON EDUCATION* 
By DR. ೫೦೫೫ W. GARDNER 


NN the coming years, change will be so 
universal and so rapid that a considerable 
portion of our population will develop a 
highly adaptive attitude towards it. They will 
come to see that it must be guided, and they 
will discover the ways to guide it. 

The widespread adoption of this attitude 
toward change will have profound effects on 
education. Stress will be laid upon acqui- 
sition of fundamental understandings and 
skills, upon an effective, analytical approach 


to new situations, and upon acquisition of’ 


the attitudes and habits of mind that will 
ensure life-long learning. Vastly greater 
importance will be attached to continuing 
education. No one will be able to afford 
to terminate his education with formal school- 
ing ; refresher courses for professionals and 
every other variety of adult education will 
be increasingly prominent. 

The second important change is in the role 
of intellect in human affairs. It will become 
increasingly apparent that the development 
of new knowledge, the application of this 
knowledge to our lives, and the dissemina- 
tion of it through our educational system 
are critical factors in our survival. s 

The role of intellectual talent in discover- 
ing, applying and disseminating knowledge, 
and the dynamic power of knowledge to 
induce change will be far more widely com- 
prehended. ಕ 

This will alter the climate in which edu- 
cation takes place, and will have far-reach- 
ing effects not only on the schools but on 
the teachers. The status of teachers will 
continue to improve. A direct consequence 
of the rising level of education in the popu- 
lace will be a new recognition of excellence 
and a new concern for high standards of 
performance. 


There will be an increasing constituency . 


of able and highly trained citizens to express 
their Concerne for educational effectiveness 
and to evaluate levels of excellence 1n edu- 
cation ; thus the schools will enJoy 8 deeper 
appreciation and face a sharper challenge 
than ever before. 


2 i NEA 
* Adapted from the November 1959 issue of the WE 
Journal Published by the National Education ಎ 
of the U.S.A. Dr. Gardner is President of the Camegl 
Corporation of New Yorks 


This will be gratifying for the schools, but 
not necessarily comfortable—school people 
may find themselves longing for the good old 
days when nobody paid attention to them. 
But criticism and second-guessing by the 
layman are at least in part a positive mark 
of public interest, and the price of public 
support. The tax-payer is perfectly justified 
in asking us to remember the ancient pro- 
verb, “If you would have a hen lay, you 
must bear with her cackling”. 

Advances in science and technology will 
continue to introduce revolutionary changes 
in our ways of doing things and thinking 
about things. These changes will pose prob- 
lems of adaptation, social organization, and 
moral values more far-reaching than any we 
have yet faced. 

The most obvious requirement this places 
on the schools is to provide effective educa- 
tion in science and mathematics. 

Some worthy people feel that this has 
already been over-emphasized. I cannot 
agree, although I am a great believer in the 
value of humanistic studies. Some seem to 
think that the problem of science education 
is simply a tempest in a teapot, occasioned by 
a few Russian triumphs in rocketry. Nothing 
could be more misleading. 

The truth is that we are moving with head- 
long speed into a new scientific and techno- 
logical era. Not more than a handful of 
Americans have faced up to the tremendous 
changes that lie before us as a result of the 
spectacular advances in science and techno- 
logy. Nothing is more certain than that 
these advances will soon make the world of 
1961 seem like a delightfully simple, old- 
fashioned, even primitive world. 

Part of the problem is to provide adequate 
education for. our future scientists, mathe- 
maticians and engineers. But beyond that, 
a considerable segment of the citizenry must 
become sufficiently informed and literate in 
science and mathematics so that they can 
understand what is happening to the world, 
to science, and to themselves. 

Science and mathematics are both liberal- 
arts subjects and should be a part of the 
equipment of every educated individual. 
We have not even begun to achieve that goal. 

One of the distinguishing marks of the 
modern world is an ever-increasing 
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complexity and intricacy of organization. 
This we cannot escape. The issues between 
organization and the individual will sharpen. 

How we appraise these issues and what 
we chose to do about them will have signi- 
ficant consequences for education. On the 
one hand, teachers might set themselves the 
task of producing organization men in the 

most perfectly conformist mould that the 
educational system could turn out. This 
would be disastrous, but not inconceivable. 

The other path is for teachers to teach 
in such a way as to grid the individual for 
a life-long struggle to maintain his indi- 
viduality in a world of organization. One of 
the requirements for education designed to 
achieve this objective is that teachers pro- 
vide in their own behaviour an effective 
example of how to function as independent 
individuals in a world of organization. 

Their teaching should emphasize develop- 
ment of the qualities that make such func- 
tioning possible. The student should learn 
to think for himself ; he should develop the 
Capacity to form his own judgments. 

In addition, the student should become 
capable of serving effectively as a member 
of a group without compromising his integrity 
as an individual. 

We differ from totalitarian societies in 
cherishing political institutions and organ- 
izational firms which enable the citizen to 
serve his society and to function effectively 
as a member of various groups and at the 
Same time to preserve his integrity as an 
individual. That is the difficult goal we have 
set for ourselves. 

The final aspect of our future which will 
have considerable effect upon education is the 
increasing prominence of international affairs 
in our lives. 

Tt is not easy to demonstrate the relation- 
ship between a riot in Cairo or a revolution 
in Burma and the future of well-fed UK. 
youngsters. But grim experience is teaching 
us the connection. 

We will increasingly see our fate as 
inseparably linked with the fate of others, and 
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will see our most critical and immediate 
problems as lying outside our borders. There 
will be more international content in the 
school and college curriculum, in every sub- 
ject in which such content is possible. This 
will involve not only a knowledge of other 
cultures but also a grasp of the relationships 
which exist between nations. 

The changes I have described add up to 
an impressive list. The future is going to 
be exciting—and arduous. It is not going 
to be easy for students, parents, or teachers. 

But I do not picture the teacher as a ship 
on the surface of these turbulent currents. 
I have quite another vision. It is my hope 
and my conviction that as these trends work 
themselves out, the role of the teacher will 
become more and more important in our 
scheme of things. 

I believe that educators at all levels may 
become not only teachers of their students 
but teachers of the nation in the new philo- 
sophy of learning and living in an ever- 
changing world. I like to think that they 
will convince the American people, once and 
for all, of the truth of Toynbee's great com- 
ment that “civilization is a movement and 
not ೩ condition, ೩ voyage and not a harbour”. 

To achieve this, teachers must learn first 
of all to live with change themselves. They 
cannot teach the nation to face up the need 
for changing old and comfortable habits if 
they resist even the slightest change in their 
own habits. They will have to be their own 
best students in how to live with change. 

They will have to be their own earliest 
converts to the ideal of lifetime learning. 
They will have to be the first to say that 
the old ways are not good enough and that 
continuous adaptation is the price of survival. 

I believe that teachers are equal to this. 
I am confident that they will see and under- 
stand what the future requires of them. If 
they rise to the challenge, they will put 
themselves in a. position to perform a great 
national service. "They will bring the pro- 
fession of teaching to a central role in our 
society. 


"The 36th Session of All-India Educational Conference 


"qus 36th Session of the All-India Educa- 

tional Conference will be held from the 
27th to 31st December 1961 at Trivandrum, 
Kerala State. Delegates attending the Con- 
ference are entitled to Railway Concessions 
—single fare for double journey in any class, 
Delegates forms and fuli information can 


be obtained from the General Secretary, 
All India Federation of Educational Associa- 
tions, Dhake Plots, Dharampeth, Nagpur or 
General Secretary, Mysore State Education 
Federation, Government Central High School, 
Bangalore-2, 
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THE CORRELATION TECHNIQUE (SAMAVAYA) AND ITS EDUCATIONAL 
IMPLICATIONS 


By Dr. V. R. Umar, M.A., PHD. 
Superintendent, T.T.I., Mandya 


Part I* 


14. THE EDUCATIONAL IMPLICATION OF 
SAMAVAYA TECHNIQUE 


The following are the educational impli- 
cations of samavaya technique. Let it be 
noted in the first place a lesson in Basic 
School should more properly be called sama- 
vaya patha (integrated lesson). But it is 
not samanvita patha (correlated lesson) as 
some people think it to be. The term 
samanvita (correlated) indicates that acti- 
vity, knowledge and emotions are three 
separate entities and are equally important 
and that they are combined or correlated 
in the lesson. Samavaya on the other hand 
signifies that activity, knowledge and emo- 
tions are the aspects of the same activity. 
And they arise as by-products from the acti- 
vity when it is being done. And that makes 
a great deal of difference. Samayoga 
(correlation) is one thing and Samavaya 
(integration) is a quite different thing. The 
difference between the two, is similar to the 
difference between the mixture and the com- 
pound in Chemistry. 

(i) The activity is the basis of knowledge 
and emotions and as such it must be thorough 
and complete to yield educational results. 

(1) The efficiency of the activity is mea- 
sured by the soundness of the products pro- 
duced. The products produced must be of 
economic value and must be saleable in the 
market. 

(iii) An activity thoroughly done can alone 
yield sound educational results in the form 
of knowledge and emotional contents. A 
lame activity (Kunta-Karma) gives rise to 
blind knowledge (Kuruda-Jnana) and dumb- 
heart (Mooka-Hrudaya). 

(iv) Sufficient time should be devoted for 
the activity undertaken if it is to produce 
good results. Conversely, an activity hurried 
Over due to lack of time or energy cannot 
yield sound knowledge and emotional con- 
tents. In the Basic Schools, it is observed 
the whole programme of work is hurried 
Over. This haste is waste. 


ewes 
* Part I published in September 1901 issue. 


(It must be noted here that there is a 
serious charge levelled against Basic Schools 
that neither the activity is done well nor the 
subjects. All is huge waste. In the non- 
basic schools at least, it is said, at least sub- 
jects are done well. In the light of this 
criticism the following modifications in the 
execution of the lesson need be effected in 
consonance with Samavaya technique.) 

(v) The activity, knowledge and emo- 
tional contents arisen from it should be dealt 
with without any break. But this should 
not be done at the cost of efficiency. 

(a) In primary schools the activity taught 
is small and the resulting knowledge and 
emotion are also small. Hence the whole pro- 
gramme may be attended to in one session. 

(b) In higher classes, hurrying over the 
activity and the subject in the prescribed 
time, sometimes is not helpful. 

(a) The activity may be done in one period 
and subjects innate in the activity may be 
attended to in the next period on the same 
day or any period in the subsequent days 
provided it does not impugn upon the sama- 
vaya technique. 

(b) In the period—teacher schools the 
teacher may do the activity in: one period 
and three or four teachers may deal with the 
subjects arising from the activity in the 
subsequent periods on the same day or on 
some other days. The lesson is taken on the 
co-operative basis—each teacher doing his 
own bit, provided all the teachers in the 
group are aware of the educational implica- 
tions of the activity, and knowledge and 
emotional contents arising from the activity. 
AII the teachers in the group need take part 
in the activity—part of the lesson, or at least 
observe the activity performed being present 
one teacher, the leader in the group must 
do full justice to the activity, another, with 
the linguistic aspect of activity, a third, with 
the Mathematical aspect, a fourth, with the 
Scientific aspect, a fifth, with the economic 
aspect, sixth, with the social aspect, so on and 
so forth, each taking his own subject on which 
he has specialised himself. Specialisation of 
teachers finds a fitting place in this scheme 
of lesson and arrangements. An arrangement 
similar to this is noticed in correlated 
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teaching where the different subject teachers 
consult one another and correlate their own 
teaching with that of others. 

(vi) In teacher-training colleges, such 
co-operative lessons can be arranged with 
best advantage to yield excellent results. 
I submit the arrangements of such lessons 
on co-operative basis does not go against 
the principles of the Samavaya technique. 
The principle underlying the technique of 
Samavaya is that knowledge and emotions 
are innate in activity and arise from activity 
as its by-produets. If the activity is done 
well with its How and Why aspects, know- 
ledge and emotion inherently implicit in 
activity become explicitly manifest as soon 
as the activity is completed. They need only 
to be combined in a system and fixed in a co- 
herent whole at the fixation stage (Dridki- 
Karana). Let me illustrate the point by 
taking envelop-making as an activity. When 
the activity is being done its process is being 
described—this covers the linguistic aspect 
of the activity when the paper is being cut, 
it is measured in inches and foot, this is the 
Arithmetic aspect of the activity (for the 
lower class), when the paper is being cut 
in rectangle the area covered by the rectangle 
is being measured. This is Arithmetic for 
the middle school. When the side of the 
rectangle and angles are measured that is 
practical geometry. When the children are 
selecting suitable papers for making envelopes 
and getting information of their being pro- 
duced in different factories in India, they 
study geography. When they put the envelope 
in the post box, they get knowledge as to how 
the post is despatched, and the place of post 
Office as a means of communication in a 
modern civilisation. Thus the different 
aspects of the activity which are implicit in 
it become explicit when the activity is 
thoroughly being done and completed. In 
the fixation stage more examples bearing on 
the same subjects may be taken up in the 
subsequent period on the same day or any 
other day or by the same teacher or any other 
teacher. Further I submit the same matter 
in the Nayyayika terminology as under. 
In the activity or making envelope there is 
Samavaya relation between the activity and 
the knowledge arising from it as between 
clay and pot which cannot be altered at any 
cost. Because they are inseparable (ayutha- 

siddha) entities. But the relation between 
the co-operative cause—for instance—teacher, 
time and space in this case and activity is 
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Samayoga and as such it can be altered to 
suit the conveniences of teaching. In other 
words modification in the arrangement of 
teachers, time’ and space which make up co- 
operative cause would in no way effect the 
principles underlying Samayoga, which 
exists between activity on the one hand and 
knowledge and emotions raising from it on 
the other. 

(vii) The Samavaya technique emphasises 
that knowledge and emotional contents are 
innate in activities and thet activities should 
be fully exploited to get educational results. 
But it is noticed, especially in higher spheres 
of education that there are certain aspects 
of knowledge or branches of knowledge 
embodied in the abstract sciences which are 
not inherent in the activities (their relation 
with activity is Samayoga like co-operative 
and instrumental causes—scissors and gum 
in the activity of making envelope) but are 
essential for life—the non-acquirement of 
which results in gaps in knowledge contents 
and that the knowledge contents derived. 
from activity have sometimes found not 
systematic and coherent which need be 
systematized. Under such circumstances 
what is the remedy to remove the defect ? 
The answer to this is that the required know- 
ledge teaching contents should be imparted 
through formal teaching of the subject in 
the form of ordinary lessons. The ordinary 
lessons will have a place even in the teaching 
based on Samavaya technique—ordinary 
lessons are not contradictory to Samavaya 
lessons. But they are supplementary to them. 
Under very extraordinary circumstances only 
the formal method of teaching may also be 
used as it was done in ancient India. Know- 
ledge was generally imparted through acti- 
vities but the Vedas were taught formerly 
as ordinary lessons in ancient India. 

(viii) Though the Vedas were taught for- 
mally, they were later integrated with 
practice in sacrifices and became fixed up in 
the activities. Here the learning of the Vedic 
hymns precedes the activity or practice. The 
correct recitation of Vedic hymns is a condi- 
tion pre-requisite for the efficient perform- 
ance of the practice in sacrifices. So the 
learning of Vedic hymns precedes the activity. 
Similarly in the integrated lessons, the acti- 
vity should generally precede the ‘Subjects’ 
put not always. The activity if it is to yield 
educational results, should be intelligently 
done. Sometimes to perform activity intel- 
ligently, certain knowledge contents (sub- 
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jects) are prerequisite. Such knowledge 
contents (subjects) should be imparted 
through formal lessons and then integrated 
with and fixed up with the activity that 
follows it. Though it is necessary as a rule 
that, activity should precede the ‘subjects’ 
according to Samavaya technique, there is 
nothing objectionable to deal with the ‘sub- 
jects’ (knowledge contents) first and then the 
activity because without necessary knowledge 
contents (subjects) the activity cannot be 
done intelligently. In the higher stages of 
Education as that of Collegiate and University 
Education, subjects may precede the activity. 
For knowledge contents are essential for 
taking up the activity or practice or experi- 
ments. In other words, theory portion should 
be done first, and its practical aspect—its 
activity part should be attended to later. 
Theory may precede activity or practice 
may precede theory—both ways or methods 
are helpful in Education. But they are made 
use of in the different levels of Education or 
according to the needs at different levels of 


Education. Activity performed first, becomes 
fixed in the subjects, when subjects are taken 
afterwards and subjects become fixed in the 
activity when the subjects are taken first. 
For activity and subject integrated in it, are 
not two separate things but they are the faces 
of or aspects of the same coin. It is as much 
true to state that knowledge (subjects) with- 
out the basis of the activity or experience 
is blind knowledge (Kuruda-Jnana) as it is 
to state that activity without proper pre- 
requisite knowledge is lame activity (Kunta- 
Karma). There is no objection to take up 
the ‘subjects’ whenever and wherever there 
is the need for them—either in the beginning 
or in the end or even in the middle of the 
activity provided the subjects are inherent— 
innate in the activity, i.e., there is Samavaya 
relation between the activity and ‘subjects 
taught. Samavaya Shikshana, on the whole, 
is activity-centered Education and subjects 
are woven on activities in Samavaya lessons 
like woofs are woven on to warps in making 
cloth. 


Techniques of Measuring Communal Attitudes 
(Continued from page 154) À 


express similar opinions and trends ‘towards 
the validity of the three methods as measur- 
ing the communal affinity., The three 
measures therefore may be taken as valid. 

Whether what the students express ver- 
pally is being followed in practice 18 a 
question which is outside the scope of this 
study. However, if we assume that p e 
metry measures actual friendship and Soda 
Distance measures what they desire, we fin 
that since Sociometry and Social Distance 
their own as well as others Jend support to 


correlate to the extent of -79* in what the 
children say and do. 

Thus since children of the same age, that 
is of the same background of social experi- 
ence but studying in different schools thet 
is in varying school atmosphere, express 
similar attitudes on the three techniques we 
may, on the whole, take the three measures 
as valid. 


* It may be taken that/there is conformity to the 
extent of «79. 


Editorial 
(Continued from page 146) 


CAS f 
without disturbing the existing pattern © 
High School Education. It 35 not yet E 
what common decisions will emerge s a 
these deliberations at the highest ture 
Everyone is very anxious to know m S 
of the shape of things to come. mah 
it is clear that any change will seriousy 


disturb educational work and will bring 
about a corresponding deterioration in quality 
as well as quantity of work done in schools. 
We pray that the changes to be brought 
about will be limited to the barest minimum 
and work in schools is disturbed to the 
smallest degree. 


M 


BOOK REVIEWS 


The New Model English Work-Book.—Books 
I and I. Pp. 50 and 62 respectively. 
Price 75 nP. and 90 nP.—U. R. Shenoy and 
Sons. 

The Arvind Desk-Work—Book I for 
Std. VI. Pp. 34. Book III for Form III. 
Pp. 38. Price 50nP. and 60nP.—U. R. 
Shenoy and Sons. 

These publications of Messrs. U. R. Shenoy 

and Sons, Mangalore, are designed to help 

the pupils towards learning English by under- 
standing the sentence and Phrase patterns 
peculiar to the language. The several aspects 
of Grammar and Composition are well con- 
sidered. The pupils are expected to use the 
book itself for their exercises. These books 
have been written by Sri. B. K. Baliga, one 
of the popular and experienced teachers of 

English. The whole book is divided accord- 
ing to work-unit plans which are well graded. 
Special attention has been paid to the exer- 
cises in comprehension and letter-writing. 
Parsing and Analysis have also received their 
due share. The author has to be congratu- 
tated on his choice of questions and methodi- 
cal treatment, which is a result of the rich 
experience he has had in handling children 
for more than thirty years. 

His efforts will be amply benefitted.in the 
hands of a good and earnest teacher who 
ean also supplement the work set herein and 
infuse an earnestness in the pupils to do 
independent work. Efficient teachers alone 
in our schools ean maintain improvements 
dta steady rate. 

We recommend these books for use in the 
classes for which they are intended. We 
need not remind teachers of the deplorable 
levels to which the standards of English in 
Elementary Schools have fallen. A very 
urgent check of the deterioration should be 
our aim. D. VISWESWARAIYA. 


Sastipurthi Souvenir—Homage to Upadhyaya 
Ratna, Sri. Vempati Purushottam, M.A., 
L.T., ML.C., Vijayawada. Published by 
the Celebration Committee on 24-9-1961. 
Here is a volume full of respectful greet- 

ings and homage to a teacher who has earned 

an eternal gratitude of a large circle of his 
students and admirers. Through its pages 

we discover what the true virtues of a 

teacher ought to be. Sympathy and love 

for the pupils, devotion to duty, the spirit 
of sacrifice, and a sense of patriotic fervour 
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are some of the qualities of Sri. V. Puru- 
shottam that have appealed to his student- 
world. Though the number of such revered 
teachers is fast dwindling now-a-days, we 
make bold to appeal to all our brother and 
sister teachers to have an ideal teacher like 
Sri. Vempati Purushottam to guide their 
day-to-day activities at school. 

We also take this opportunity of joining 
the many who have contributed to make the 
Souvenir, a true momento, by offering our 
humble homage to this great teacher. May 
it be given to him both within and outside 
the Legislature to guide the destinies of the 
teacher as well as the cause of education and 
thus offer a wider and nobler service to the 
nation for many many more years to come. 
Let the Almighty shower on him his choicest 
gifts and a long life of plenty and prosperity. 

D. VISWESWARAIYA. 
ಭೂನವಿವರಣೆಯ ಬೋಧನಾ ವಿಧಾನಗಳು... 
ಶ್ರೀ 8. ವಾಸುದೇವಯ್ಯನವರು ಮತ್ತು ಶ್ರೀ ಜಿ. 
ಶ್ರೀನಿನಾಸಾಚಾರ್ಯರು. ಪ್ರಕಾಶಕರು: ನವ್ಯಸಾಹಿತ್ಯ 
ಪ್ರಕಾಶನ. ಪುಟಗಳು: 228. ಬೆಲೆ: ಸಾದಾ ಪ್ರತಿ 

ರೂ. 3-25. ಲೈಬ್ರರಿ ಪ್ರತಿ: ರೂ. 4.00, 

ಉಪಾಧ್ಯಾಯರುಗಳಿಗೆ ಅತ್ಯುಪಕಾರಿಯಾದ ಪುಸ್ತಕ 
ಗಳಲ್ಲಿ ಇದು ಒಂದು ಎಂಡು ಹೇಳಬಹುದು. ಈಗಿನ 
ನಿದ್ಯಾಭ್ಯಾಸ ಕ್ರಮದಲ್ಲಿ ಸಾಮಾಜಿಕ ಸನ್ನಿನೇಶಗಳಿಗೂ, 
ಸಾಮಾಜಿಕ ಜ್ಞಾನಾರ್ಜನೆಗೂ ಬಹಳವಾದ ಪ್ರಾಶಸ್ತ್ಯ 
ವನ್ನು ಕೊಡಲಾಗಿದೆ. ಸಾಮಾಜಿಕ ಜ್ಞಾನಾರ್ಜನೆಯಲ್ಲಿ 
ಭೂವಿವರಣೆಯ ಅಗತ್ಯವು ಅಷ್ಟು ಇಷ್ಟು ಎಂದು 
ಹೇಳೆಲಾಗದು. ಭೂವಿವರಣೆಯು ಭೂಮಿಯ ಭೌತಿಕ 
ವಿಷಯಗಳನ್ನೇ ಅಲ್ಲದೆ, ಮಾನವನ ಜೀವನ, ಉದ್ಯಮ, 
ಸಂಪತ್ತು, ಹಿರಿಮೆ ಮತ್ತು ಪ್ರಭಾವಗಳನ್ನೂ, ವೈಜ್ಞಾನಿಕ 
ಮತ್ತು ತಾಂತ್ರಿಕ ವೈಭವಗಳನ್ನೂ, ಇವೆಲ್ಲದರ ಪರಿಣಾಮ 
ವಾಗಿ ಮನುಷ್ಯವರ್ಗದಲ್ಲಿ ಸಾತ್ವಿಕ, ನೈತಿಕ ಮತ್ತು 
ಸಾಮೂಹಿಕ ಮಟ್ಟಗಳಲ್ಲಿ ಉಂಟಾಗಿರುವ ಬದಲಾವಣೆ 
ಗಳನ್ನೂ ತಿಳಿಸುವ ಬೃಹದ್ವಿಸ್ತಾರವನ್ನು ಹೊಂದಿರುವ 
ಪಾಠವಸ್ತು, ಇಂಥ ಪಾಠ ವಸ್ತುವನ್ನು ಉಪಾಧ್ಯಾಯರು 
ಮಕ್ಕಳಿಗೆ ಜೋಧಿಸಬೇಕಾದರೆ ಅವರ ಶಕ್ತಿಯು ಬಹಳ 
ಪ್ರುಭಾವಯುತವಾಗಿರಜೇಕು. ಶಾಸ್ತ್ರ ಸಮ್ಮತವಾದ 
ಮಾರ್ಗದಲ್ಲಿರಬೇಕು. ಮಕ್ಕಳ ಯೋಗ್ಯತೆ ಮತ್ತು ಮನ 
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EDUCATIONAL NOTES 


Politics and Education 


JE one of his spirited addresses in recent 

days Dr. A. Lakshmanaswamy Modaliar 
while speaking in Bangalore on the Founder's 
Day of the R.B.A.N.M. Trust, pin-pointed that 
nothing could be more devastating for the 
future of education in the country than 
educational conditions and ideals being 
dictated by political authorities. He said that 
any mistakes committed or frequent and 
ill-conceived changes brought about in the 
educational pattern might ruin a whole gene- 
ration. In this couniry rich with educational 
experts, their advice and assistance has to 
be sought to mould the future of education. 
If politicians were to turn themselves into 
amateur educational experts and try to 
experiment with the educational system in 
accordance with their own whimsical ideas 
and indulge in making violent and catastro- 
phie changes, sometimes to suit their fancies, 
a whole generation might be ruined. He 
reminded that several high-level expert com- 
mittees have been appointed, but many of 
their recommendations have been brushed 
aside on political or financiel grounds by 
politicians in power. He expressed the hope 
that public opinion would assert itself to see 
that true educational ideals and methods for 
their promotion were kept in view. Edu- 
cationists themselves should come forward 
boldly and energetically to organise public 
opinion to draw attention to the danger to 
which education would stand exposed an 
account of unthinking political interference. 
A strong and vigilant teaching profession 
alone is the answer against politicians making 
a plaything of education. He made a strong 
plea for some positive thinking in this matter. 
We should not be allowed to be led like a 
mob, he stated. 


The 18th All-India Adult Education 
Conference 

us session held in Coimbatore recently 
has welcomed the introduction of 
Panchayati Raj as a bold and wise step m 
the nation’s history towards the realisation 
of the democratic ideal. The Conference has 
expressed the opinion that a dyi amie, Sus 
tained and comprehensive programme et 
adult education is essential for the success 
Sf this great measure. 4 
In another resolution, the Conference has 
expressed its great concern at the Very poni 

Progress in literacy during the last decade. 


reiterated its conviction that functional lite- 
racy is essential for all-round development of 
the people. The resolution says that the 
introduction of Panchayati Raj at the Village, 
Block and District Levels renders it impera- 
tive that in as short a period as possible a 
substantial proportion of the adults become 
capable of reading and writing. Therefore, 
the Conference urges the Central and State 
Governments and Panchayati Raj Institutions 
to give high priority to this programme 
in their development plans. 

Other resolutions passed at the Conference 
are :— 

This Conference welcomes the decision to 
introduce universal primary education for 
children of the age-group 6-11. However, 
it is of the opinion that unless efforts in this 
direction are supplemented by follow-up 
activities such as continuation classes, 
especially for the age-group 11-14, and 
libraries, the benefit of the scheme will not 
be adequately realized. This Conference, 
therefore, urges the Central and State Gov- 
ernments and the Planning Commission to 
provide adequate funds for such programmes 
in their budgets. 

This Conference fully shares the faith and 
conviction of Adult Education leaders all over 
the world that for the mental and spiritual 
development of man, education should be a 
life-long process. All citizens are entitled to 
receive the benefit of a liberal education in 
ihe broadest sense of the term. The Con- 
ference therefore urges the Government, the 
public and voluntary organisations in the 
country to provide educational opportunities 
io citizens in as many and as varied ways 
as it may be possible. The Universities can 
plày a useful and important role in the real- 
ization of this objective. ಈ 

This Conference strongly feels that Adult 
Education Associations should be established 
in all the States where they do not exist 
now so that by the joint and co-operative 
afforts of the State and Voluntary Organisa- 
tions, the Adult Education Movement could 
be effectively strengthened in all parts of our 
country, The Conference therefore urges 
leaders of opinion in all walks of life to help 
in the establishment of Adult Education 
Associations in all States. 

This Conference notes with concern that 
some State Governments are abolishing the 
posts of Social Education Organisers or are 
merging them with the posts of Panchayat 
Officers or Sub-Inspectors of Schools. In 
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view of the fact that a colossal amount of 
Social Education work still remains to be 
done, this Conference urges all State Gov- 
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ernments to continue the old pattern of two 
Social Education Officers, one man and one 
woman, in all development blocks. 


THE LAW OF SATYAGRAHA—RIGHTS AND DUTIES 3 


F instead of insisting on the rights every 
one does his duty there will immediately 

be the rule of order established among 
mankind...... Whilst it is true that heredi- 


will find that the happiest relations can be 
established in all the walks of life, without 
creating any disturbance in and dislocation 
of life and business, which you see in India, 
as in other parts of the world. What I call 
the Law of Satyagraha is to be deduced from 
an appreciation of the duties and the rights 
flowing therefrom.—Gandhiji. 


BOOK REVIEWS (Continued) 


(160ನೇ ಪುಟಿದಿಂದ 
ಶೃಕ್ತಿಗಳಿಗನುಸಾರವಾಗಿರಬೇಕು. ಹರಿಯ ನುರಿತ ಉಪಾ 
IIe ಅನುಭವಗಳೂ, ಅವರ ಮೇಲ್ಪಂಕ್ರಿಯೂ 
ಪ್ರಾರಂಭದಲ್ಲಿ ನೂತನ ಉಪಾಧ್ಯಾಯರಿಗೆ ದೊರೆಯಬೇಕು. 
ಈ ಉದಾರ ತತ್ವಗಳಿಂದ ರಚಿತನಾಗಿರುವ ಈ ಬೋಧನಾ 
ಪುಸ್ತಕವು ನಮ್ಮ ಕರ್ಣಾಟಿಕದಲ್ಲಿಯೇ ಆಧುನಿಕ ರೀತಿ 
ಯಲ್ಲಿ ಬರೆದಿರುವ ಪುಸ್ತಕಗಳಲ್ಲಿ ಪ್ರಥಮಸ್ಥಾನವನ್ನು 
ಹೊಂದಿದೆ. ಮುಖ್ಯವಾಗಿ ಹೇಳಬೇಕಾದರೆ, ಗ್ರಂಥ 
ಕರ್ತರು ಅನೇಕ ಪಾಠಗಳನ್ನು ಸಮಸ್ಯಾರೂಪದಲ್ಲಿಯೂ 
(Problematic Method), ಉ ದ್ಯ ಮರೂಪದಲ್ಲಿಯೂ 
(Project Activity Method) ವಿಂಗಡಿಸಿ ಮಕ್ಕಳ ಬುದ್ಧಿ 
ಶಕ್ತಿಗೆ, ಜೆಳವಣಿಗೆಗೆ ಸಾಕಾದನ್ಟು ಅವಕಾಶವನ್ನುಂಟು 
ಮಾಡಿದ್ದಾರೆ. ಉಪಾಧ್ಯಾಯರು ತಮ್ಮ ದಿನವಹಿ ಪಾಠ 
ಕಾಲದಲ್ಲಿ ಉಪಯೋಗಿಸಬಹುದಾದ ಉಪಕರಣಗಳು 
ಯಾವುವು, ಯಾವ ರೀತಿಯಲ್ಲಿ ಉಪಯೋಗಿಸಬೇಕು ಎಂಬ 
ವಿಷಯಗಳಲ್ಲಿ ಸಲಹೆಗಳನ್ನು ಕೊಟ್ಟಿದ್ದಾರೆ. 
ಓಂದು ಅಧ್ಯಾಯವನ್ನೇ ಭೂವಿವರಣೆಯ ಬೋಧ ನೆಗೆ 
ಜೀಕಾದ ಸಲಕರಣೆಗಳ ವಿಚಾರಕ್ಕಾಗಿ ಮಾಸಲಾಗಿಟ್ಟದ್ದು 
ಯಾವ ರೀತಿಯಲ್ಲಿ ಆಧುನಿಕ ಬೋಧನಾ ಕ್ರಮವನ್ನು 
ಅತ್ಯಂತ ಜೋಧ ಸ್ರದವಾಗಿ ಮಾಡಬಹುದೆಂಬುದನ್ನು 
ಬಹಳ ವಿಶದವಾಗಿ ವಿವರಿಸಿದ್ದಾರೆ. ಇನ್ನೊಂದು ಅಧ್ಯಾಯ 
ದಲ್ಲಿ ಮಕ್ಕಳ ವಯಸ್ಸಿಗನುಸಾರವಾಗಿ ಯಾವ ಯಾವ 
ರೀತಿಗಳಲ್ಲಿ ಪ್ರಕಾಶನ ಕಾರ್ಯವನ್ನು ಪಾಠಶಾಲೆಯಲ್ಲಿ 
ನಡೆಯಿಸಬಹುದು, ಅದರ ವೈಶಿಷ್ಕ್ಯವೇನು ಎಂಬುದನ್ನೂ 
ತಿಳಿಸಿದ್ದಾರೆ. ಪ್ರತಿಶಾಲೆಯಲ್ಲಿಯೂ ಒಂದು ಭೂನಿವರ 
ಣೆಯ ಕೊಠಡಿಯಿರಬೇಕೆಂಬುದು ಗ್ರಂಥಕರ್ತರ ಅಭಿ 
ಪ್ರಾಯ. ಈ ಕೊಠಡಿಯನ್ನು ಯಾನೆ ರೀತಿಯಲ್ಲಿಡಜೀಕು, 
ಇದರಿಂದ ಬೋಧನೆಗೆ ಯಾವ ರೀತಿಯಲ್ಲಿ ಅನುಕೂಲ 


ಮುಂದುವರಿದುದು) 


ದೊರೆಯುವುದು, ಎಷ್ಟು ಮಾತ್ರ ಮಕ್ಕಳ ಕುತೂಹಲ 
ಹೆಚ್ಚುವುದು ಇವೇ ಮೊದಲಾದ ವಿಷಯಗಳನ್ನು ಚರ್ಚೆ 
ಸಿದ್ದಾರೆ. ಪುಸ್ತಕದಲ್ಲಿ ಕೆಲವು ಪಾಠ ಟಪ್ಪಣಿಗಳನ್ನು 
ಸೇರಿಸಿ ಯಾವ ರೀತಿ ಉಪಾಧ್ಯಾಯರು ತಮ್ಮ ಪಾಠಕ್ರಮ : 
ವನ್ನು ಮಾರ್ಪಾಟು ಮಾಡಿಕೊಳ್ಳಬೇಕು ಎಂಬುದಕೂ 
ಸಾಕಾದಷ್ಟು ಸಲಹೆಗಳಿವೆ. ಯಾವ ವಿಷಯವನ್ನೂ ಬಿಟ್ಟ 
ಹಾಗಿಲ್ಲ. ಎಲ್ಲಾ ವಿಷಯಗಳನ್ನೂ ದಕ್ಷತೆಯಿಂದಲ್ಕೂ 
ಅನುಭವದಿಂದಲೂ ಚರ್ಚಿಸಿದ್ದಾರೆ. ಅನೇಕ a ends 
ಗ್ರಂಥಕರ್ತರು ಅವರ ಅಭಿಮತವನ್ನು ಚಿತ್ರರೂಪದಲ್ಲಿ 
ತೋರಿಸಲು ಅವಕಾಶವಿಜಿ. ಹತ್ತಾರು ಚಿತ್ರಗಳು, ಕಕ್ಷೆ 
ಗಳು ಮತ್ತು ಭೂಸಠಗಳು ಇವುಗಳನ್ನು ಮುಂದಿನ 
ಮುದ್ರಣದಲ್ಲಿ ಸೇರಿಸಿದರೆ ಉಪಾಧ್ಯಾಯರಿಗೆ ಮತ್ತೂ 
ಹೆಚ್ಚು ಅಕುಕೂಲವಾಗುವುದೆಂದು ಸಲಹೆ ನೀಡುತ್ತೇವೆ. 
ಈ ಗ್ರಂಥವನ್ನು ಭೂಗೋಳ ಪಾಠದ ಉಪಾಧ್ಯಾಯರೇ 
ಅಲ್ಲದೆ ಎಲ್ಲಾ ಉಪಾಧ್ಯಾಯರುಗಳೂ ಓದಿ ಅದರ 
ಸವಿಯನ್ನು ಅನುಭವಿಸಲೆಂದು ನಾವು ಕೋರುತ್ತೇವೆ. 
ಟ್ರೈನಿಂಗ್‌ ಶಾಲೆಯಲ್ಲಿ ಅಧ್ಯಯನ ಮಾಡುತ್ತಿರುವ ಉಪಾ 
ಧ್ಯಾಯರಿಗೆ ಅತ್ಯಂತ ಉಪಯುಕ್ತವಾದ ಗ್ರಂಥ. ಎಲ್ಲಾ 
ಪಾಠಶಾಲೆಗಳೂ ಪ್ರತಿಗಳನ್ನು ತಮ್ಮ ತಮ್ಮ ಪುಸ್ತಕ 
ಭಂಡಾರದಲ್ಲಿಟ್ಟದ್ದರೆ ಆಗಿಂದಾಗ್ಗೆ  ವಿಷಯಗ್ರಹಣ 
ಮಾಡಲು ಅನುಕೂಲವಾಗುವುದು. 
ಗ್ರಂಥಕರ್ತರು ಒಂದು ಒಳ್ಳೆಯ ಗ್ರಂಥವನ್ನು ತಯಾರಿ 
ಸಿರುವುದಕ್ಕಾಗಿ ಅಭಿನಂದನೆಗಳು... ಇದೇ ರೀತಿಯಲ್ಲಿ 
« ಫ್ರಜಾಧರ್ಮ ಮತ್ತು ನೀತಿಯ ಬೋಧನಾ ವಿಧಾನ 
ಗಳು? ಎಂಬ ಒಂದು ಗ್ರಂಥವನ್ನು ಸಮಾಜ ವಿಜ್ಞಾನದ 
ಒಂದು ಭಾಗವಾಗಿ`ಬರೆದು ಒಂದು ಸೇವೆಯನ್ನು ಸಲ್ಲಿಸಲಿ 
ಎಂದು ಹಾಕೈಸುತ್ತೇನೆ. ಡಿ. ನಿಶ್ಚೇಶ್ವರಯ್ಯ. 


ಪರೀಕ್ಷೆಗಳೂ, ಹಿಂದಿನ ಕಾಲವೂ 


ಶ್ರೀ ಕೆ. ಎಸ್‌. ಪದ್ಮನಾಭಾಚಾರ್ಯ, ದಕ್ಷಿಣ ಕನ್ನಡ ಜಿಲ್ಲೆ, ಮೈಸೂರು 


ವಿದ್ಯಾರ್ಥಿಯ ಗಮನ ತಾನು ಪರೀಕ್ಷೆಯಲ್ಲಿ ಪಾಸಾ 
ಗುವ ಮಟ್ಟಿಗೆ ಮಾತ್ರ ಇರುತ್ತದೆ. ಅವನ ದೃಷ್ಟಿಕೋಣ 
ತಾನು ಪಾಸಾಗಬೇಕೆಂಬುದೇ ಆಗಿದ್ದು, ನೂರರಲ್ಲಿ 
ಮೂವತೈದು ಅಥವಾ ನಲ್ವತ್ತು, ಕೆಲವು ವಿಷಯಗಳಲ್ಲಿ 
ಇಪ್ಪತ್ತೈದು ಕೂಡಾ, ಅಂಶದಷ್ಟು ಅಂಕಗಳು. ಸಿಕ್ಕ 
ವೆಂದರೆ ಆತ ಪಾಸಾಗಬಲ್ಲ. ಅಷ್ಟಕ್ಕೇ ತಕ್ಕ ಕಷ್ಟ 
ಪಟ್ಟ ನೆಂದರೆ, ಆದ ಪಾಠದಲ್ಲಿ ಅಷ್ಟೇ ಅಂಶ ತಿಳಿದು 
ಕೊಂಡರೆ, ಅವನು ಪಾಸಾಗುತ್ತಾನೆ. ಅವನಿಗೆ ಅದು 
; ಸಾಕಾಗುತ್ತದೆ. 

ಇದರಿಂದ ಒಬ್ಬ ವಿದ್ಯಾರ್ಥಿಯು dg, ಕಲಿಯುವಿಕೆ 
ಯಲ್ಲಿ, ನೂರರಲ್ಲಿ ಅರುವತ್ತೋ, SAS doe, ಕೆಲವು 
ವಿಷಯಗಳಲ್ಲಿ ಇನ್ನೂ ಹೆಚ್ಚೋ, ಅಂಶಗಳಷ್ಟು ಅಪೂರ್ಣ 


_ನಾಗಿಯೇ ಇರುತ್ತಾನೆ. ಈ ಸರೀಕ್ಸೆಗಳು ಆತನಿಗೆ 
ಇದನ್ನೇ ಕಲಿಸುತ್ತವೆ. 
" ಅರುವತ್ತು ಅಂಶದಷ್ಟು ಅಂಕಗಳು ದೊರೆತರೆ 


ದ್ವಿತೀಯ ಶ್ರೇಣಿಯಾಗಿ, ಎಂಭತ್ತು ಅಂಶದಷ್ಟು ಅಂಕ 
ಗಳು ಡೊಕೆತಕೆ ಪ್ರಥಮ ಶ್ರೇಣಿಯಾಗಿ, ಹಿಗೆಲ್ಲಾ 
ಪಾಸಾಗುತ್ತಾನೆ' ಎಂದೆಲ್ಲಾ ಮಾಡಿದ್ದಾರೆ. 

ಆದಕ್ಕೆ “ಮೂವತೈದು ಅಥವಾ ನಲ್ವತ್ತು ಅಥವಾ 
ಅದಕ್ಕಿಂತಲೂ ಕಮ್ಮಿ ಅಂಶ ಅಂಕ ಸಿಕ್ಕವನೂ, ಅದಕ್ಕೆ 
ಹೆಚ್ಚು ಎಷ್ಟು ಅಂಶ ಅಂಕ ಸಿಕ್ಕವನೂ ಒಂದೇ ಕ್ಲಾಸಿನಲ್ಲಿ, 
ಒಟ್ಟಿಗೆ ಪಾಸಾಗಬಲ್ಲ? ಎಂದಾಗ, ಅರುವತ್ತೋ, 
ಎಂಭತ್ತೋ ಅಂಶದ ಅಂಕಗಳನ್ನು ಪಡೆಯುವಷ್ಟು 
ಕಲಿಯುವ ಕಷ್ಟವನ್ನು ವಿದ್ಯಾರ್ಥಿ ಏಕೆ ಪಡೆಯುತ್ತಾನೆ? 
ಪಡೆಯುವುದಿಲ್ಲ. ಅದರಿಂದ ಅವನಿಗೆ ಪ್ರಯೋಜನ 
ವಿರುವುದಿಲ್ಲ. 

ಆದ್ದರಿಂದ, ಆತ ಆ ಕಷ್ಟ ಪಡೆಯದೆ ಇರುವುದಕ್ಕೆ, 
ಈ ಪರೀಕ್ಷೆಯ ಪದ್ಧತಿಯೇ ಅವನಿಗೆ ಮಾರ್ಗದರ್ಶಕ 
ವಾಗುತ್ತಜಿ. ಅದು ಆತನಿಗೆ ಅಂತಹ ಅವಕಾಶವನ್ನೇ 
ಒದಗಿಸಿಕೊಡುತ್ತದೆ. ಇದರಿಂದ "ಈ ಪರೀಕ್ಷೆಯ 
ಪದ್ಧತಿಯು, ವಿದ್ಯಾರ್ಥಿಗೆ ಆ ಪಾಠದ ಕಲಿಯುವಿಕೆಯಲ್ಲಿ 
ಪರಿಪೂರ್ಣತೆ ಪಡೆಯದಿರುವುದಕ್ಕೆ ಸಹಾಯ ಕೊಡುತ್ತದೆ 
ಎಂದಾಗುತ್ತದೆ. 

ಅಥವಾ "ಒಂದು ಕ್ಲಾಸಿನಲ್ಲಿರುವ ನಲ್ವತ್ತು, ಮಂದಿ 
ನಿದ್ಯಾರ್ಥಿಗಳಲ್ಲಿ ಸಾಮಾನ್ಯ ಹತ್ತರಷ್ಟು ಮಂದಿ, 
ಅರುವತ್ತರಷ್ಟೋ, ಎಂಭತ್ತರಷ್ಟೋ ಅಂಶದ ಅಂಕಗಳನ್ನು 
ಸಡೆಯುವಷ್ಟರ ಪರಿಪೂರ್ಣತೆಗೆ ಮುಟ್ಟುತ್ತಾರೆ? ಎಂದಾ 


ದರೂ, ಉಳಿದ ಮೂವತ್ತರಷ್ಟು ಮಂದಿಯೂ ಅಪರಿ 
ಪೂರ್ಣರೇ ಅಲ್ಲವೇ? ಪರೀಕ್ಷೆಯ ಗುರಿ ಅಡೆಯೇ? ಅಲ್ಲ. 


ಎಲ್ಲರೂ ಪರಿಪೂರ್ಣರಾಗಬೇಕಾದುದು. ಪರೀಕ್ಷೆಯು 
ಆದನ್ನು ಮಾಡಬಲ್ಲುದೇ? ಮಾಡದು. 
* * * 
ಸಾಮಾನ್ಯವಾಗಿ ಒಬ್ಬ ಅಥ್ಯಾಪಕನು ಸಾಮೂಹಿಕ 


ವಾಗಿ ತನ್ನ ವೇಳಾಪಟ್ಟಿಗೆ ಅನುಗುಣವಾಗಿ, ಅಷ್ಟೇ 
ಹೊತ್ತಿನಲ್ಲಿ, ಆ ಕ್ಲಾಸಿಗೆ ವಿದ್ಯಾ ಇಲಾಖೆಯಿಂದ ನಿರ್ಧಾ 
ರಿತವಾಗಿರುವ ಪಾಠಗಳನ್ನು do ಸಲೇಬೇಕಾದ ಹೊಣೆ 
ಹೊತ್ತುಕೊಂಡೇ ಕ್ಲಾಸಿಗೆ ಬರುತ್ತಾನೆ. ಆತನ ದೃಷ್ಟಿ 
ಕೋಣ ಅಷ್ಟು ಪಾಠಗಳನ್ನು, ಅಷ್ಟುಹೊತ್ತಿಗೆ ಪೂರಿಸ 
ಜೇಕಾಗಿರುವುದರಲ್ಲಿರುತ್ತದೆ. ಹಾಗೆ ಆತನು ಮಾಡಲೇ 
ಬೇಕು. ಹಾಗಿರುವಾಗ, ಆತನಿಗೆ ವಿದ್ಯಾರ್ಥಿಗಳ ಕಡೆಗೆ 
ವೈಯ್ಯಕ್ತಿಕವಾಗಿ ಗಮನಕೊಟ್ಟು, ಪ್ರತಿ ಹೊತ್ತಿನಲ್ಲೂ, 
ಪ್ರತಿಯೊಬ್ಬನನ್ನೂ " ಆತನಿಗೆ ಸರಿಯಾಗಿ ತಿಳಿದಿದೆಯೇ?? 
ಎಂದು ನೋಡಿಕೊಂಡು, ವಿಚಾರಿಸಿಕೊಂಡು ಹೋಗಲು 

ಅವಕಾಶವಿರುವುದಿಲ್ಲ. 
ಅದಕ್ಕಾಗಿ ಸಾಮಾನ್ಯವಾಗಿ ಶಾಲೆಗಳಲ್ಲಿ ಮೂರು 
ತಿಂಗಳಿಗೊಮ್ಮೆ ಸಾಮೂಹಿಕ ಪರೀಕ್ಷೆಯು ನಡೆಯು 
ತ್ತದೆ, ಆ ಪರೀಕ್ಷೆಯಿಂದ "ತಾರು ಕಲಿಸಿದ್ದನ್ನು ಸರಿ 
ಯಾಗಿ ವಿದ್ಯಾರ್ಥಿಗಳು ತಿಳಿದಿದ್ದಾಕೆಯೇ? ಇಲ್ಲವೇ?” 
ಎಂಬುದನ್ನು ಮಾತ್ರ ಅಧ್ಯಾಪಕನು ಕಂಡುಕೊಳ್ಳು 
ತ್ತಾನೆ. ಆಗ "ಸರಿಯಾಗಿ ಕೆಲವರು ತಿಳಿದುಕೊಂಡಿಲ್ಲ? 
ಅಂತ "ತಿಳಿದುಕೊಳ್ಳುತ್ತಾನೆ' ಎಂದಾದರೂ ಆತ 
ಮತ್ತೇನು ಮಾಡಬಲ್ಲ? "ಸರಿ, ಸರಿಯಾಗಿ ಮುಂಜಿ 
ತಿಳಿದುಕೊಳ್ಳಿ ೨ ಎನ್ಸ್ಟಬಲ್ಲ; ಮತ್ತೆ ಮುಂದಿನ ಪಾಠ 
ನನ್ನು ಪ್ರಾರಂಭಮಾಡಬಲ್ಲ! ; 
ಅದು ವಿನಹ "ಯಾರು ಯಾರು ಎಷ್ಟೆ ಷ್ಟನ್ನು 
ತಿಳಿದಿಲ್ಲ?” ಎಂಬುದನ್ನು ತಿಳಿದು, ಮತ್ತೆ ex dy 
ಅವರಿಗೆ BORO, ಸಮಯದ ಅನಕಾಶವಿಜೆಯೇ? 
ಅಥವಾ ಮುಂದಿನ ಪಾಠವನ್ನು ತಡೆಹಿಡಿದು, ಮತ್ತೊಮ್ಮೆ 
ಆ ಪಾಠವನ್ನು ವೈಯ್ಯಕ್ತಿಕವಾಗಿ ಕ್ಲಾಸಿನಲ್ಲಿ ಗಮನ 
ಕೊಟ್ಟು ತಿಳಿಸಲು ಸಾಧ್ಯನಿದೆಯೇ? ಸಾಧ್ಯವಿಲ್ಲ. 
ಹಾಗೆ ಮಾಡಿದರೆ "ಪೋರ್ಶನ್ಸ್‌? ಎಂಬುದೊಂದು 
ಆಗುವುದಿಲ್ಲ. ಆ ಸಂಕಷ್ಟಕ್ಕೆ ಆತ ಈಡಾಗುತ್ತಾನೆ. 
ಈ ಎಲ್ಲಾ ಕಾರಣಗಳಿಂದಾಗಿ, ಆ ಪರೀಕ್ಷೆಗಳು ಇದ್ದೂ, 
"ಅದರಿಂದ ಅವರವರು ex dt ಕಲಿತಿದ್ದಾರ್ಕೆ 
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ಪೂರ್ಣ ಕಲಿತಿಲ್ಲ ಎಂದು ಅಧ್ಯಾಸಕನು ತಿಳಿದೂ, ಏನು 
ಮಾಡಿದ ಹಾಗಾಯಿತು? “ಪರೀಕ್ಷೆ? ಎಂಬುದು SESE 


ಅಲ್ಲವೇ? 
* * * 
ಅಲ್ಲದೆ ಒಂದು ಕ್ಲಾಸಿನಲ್ಲಿ ಎಲ್ಲರೂ ಒಂದೇ ರೀತಿಯ 


ಮೇಧಾವಿಗಳಾಗಿರುವುದಿಲ್ಲ. ಒಬ್ಬೊಬ್ಬರ ಮೇಧಾಶಕ್ತಿ 
ಯಲ್ಲಿ DAR ಅಂತರವಿರುತ್ತದೆ. ಅಧ್ಯಾಪಕನು, 
"ಕ್ಲಾಸಿನ ನಲ್ಲತ್ತಕ್ಕೂ ಮಿಕ್ಕ ವಿದ್ಯಾರ್ಥಿಗಳಿಗೆ 
ಆ ನಿಯಮಿತ ಹೊತ್ತಿನಲ್ಲಿ ವೈಯ್ಯಕ್ತಿಕವಾಗಿ ಗಮನ 
ಕೊಡಲಾರ” ಅನ್ನುವಾಗ, ಅಲ್ಲಿ ಯಾರ ಮೇಧಾಶಕ್ತಿ 
ತೀವ್ರವಾಗಿದೆಯೋ ಅನರು ಮಾತ್ರ ಅನರ ಅದರ 
ಅಂತರಕ್ಕೆ ತಕ್ಕಂತೆ ಅಧ್ಯಾಸಕನು ಸಾಮೂಹಿಕವಾಗಿ 
ಇಡೀ ಕ್ಲಾಸನ್ನು ಉದ್ದೇಶಿಸಿ ಮಾಡಿದ ಪಾಠವನ್ನು ಗ್ರಹಣ 
ಮಾಡಿಕೊಳ್ಳುತ್ತಾರೆ. 
ಆಗ ಮೇಧಾಶಕ್ತಿ ಹೆಚ್ಚಾಗಿದ್ದ ಮೇಧಾವಿ ವಿದ್ಯಾರ್ಥಿ 
ಅದನ್ನು ಅರ್ಥಮಾಡಿಕೊಳ್ಳ ಬಬ್ಲವನಾಗುತ್ತಾನೆ. ಮೇಧಾ 
$8, ಕಮ್ಮಿಯಾಗಿದ್ದ, ಮೇಧಾನಿಯಲ್ಲದ ವಿದ್ಯಾರ್ಥಿ 
ಅದನ್ನು ಅರ್ಥಮಾಡಿಕೊಳ್ಳಲಾರದವನಾಗುತ್ತಾನೆ. 
ಆಗ "ಅಂತಹವನಿಗೆ ಮತ್ತೂ ಎರಡು ಬಾರಿ ವಿವರಿಸಿ 
ಅರ್ಥಮಾಡಿಸೋಣ? ಅಂದರೆ ಹೊತ್ತಿರುವುದಿಲ್ಲ, 
ಪೋರ್ಶನ್‌ ಆಗುವುದಿಲ್ಲ. ಅಥವಾ ಹಾಗೆ ಮಾಡಿದ 
donin ಆ ಹೊತ್ತಿನಲ್ಲಿ ಕ್ಲಾಸಿನಲ್ಲಿ ಅದನ್ನು ತಿಳಿದು 
ಕೊಂಡು, ಅರ್ಥಮಾಡಿಕೊಂಡ ಮೇಧಾಶಕ್ತಿಯ ವಿದ್ಯಾರ್ಥಿ 
ಗಳ ಸಮಯವನ್ನು ವ್ಯರ್ಥಪಡಿಸಿದಂತಾಗುತ್ತದೆಯಲ್ಲವೇ? 
ಅವರ ಕಲಿಯುವಿಕೆಯ: ಮುಂದುವರಿಕೆಯನ್ನು ತಡೆದು, 
ಅವರಿಗೆ ಅನ್ಯಾಯ ಮಾಡಿದಂತಾಗುತ್ತದೆಯಲ್ಲವೇ? 
ಅದ್ದರಿಂದ, ವೈಯಕ್ತಿಕವಾಗಿ ಅಧ್ಯಾಸಕನಿಗೆ 
ಮೇಧಾವಿ ಅಲ್ಲದೆ ಇದ್ದವರ ಕಡೆಗೆ ಗಮನಕೊಡಲು 
ಸಾಧ್ಯವಿರುವುದಿಲ್ಲ. "ಸಾಮೂಹಿಕವಾಗಿ ಚೆನ್ನಾಗಿಯೇ 
ಆತ ವಿವರಿಸಬಲ್ಲ? ಎಂದರೂ, ಆಗ ಅದನ್ನು ತಿಳಿದು 
ಕೊಳ್ಳಬಲ್ಲ ಮೇಧಾಶಕ್ತಿಯ ವಿದ್ಯಾರ್ಥಿ ತಿಳಿದುಕೊಂಡ. 
ಆಗ ಅದನ್ನು ತಿಳಿದುಕೊಳ್ಳಲಾರದ, ಮೇಧಾಶಕ್ತಿ ಇರದ 
ವಿದ್ಯಾರ್ಥಿ ತಿಳಿಯದಾದ! 
* * * 
ಹೀಗೆಯೇ ಕ್ಲಾಸುಗಳು ಸಾಗಿ ಪರೀಕ್ಷೆಯ ಪ್ರಕರಣ 
ಬರುತ್ತದೆ. ಸಮಾನರೀತಿಯಲ್ಲಿ ಪ್ರಶ್ನೆಗಳು ಬರುತ್ತವೆ. 
ತಿಳಿದ ಮೇಧಾವಿ ಉತ್ತರಿಸುತ್ತಾನೆ. ತಿಳಿಯದ 
ಅಮೇಧಾವಿ ಉತ್ತರಿಸಲಾರಡೆ ಆ HOF, oho 
ಫೇಲಾದ! ಮುಂಡೆ ಹೋಗುತ್ತಾ, ಆ ಮೊದಲುತಿಳಿಯದು 
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ದನ್ನೇ ತಿಳಿದುಕೊಳ್ಳಲಾರದವನಾಗಿರುವಾಗ, ಮುಂದೆ 
ಆಗುವ ಪಾಠವನ್ನು ಏನೂ ತಿಳಿದುಕೊಳ್ಳಲಾರ. ಹಾಗೆ 
ಅವನಲ್ಲಿ ತಿಳಿದುಕೊಳ್ಳಲಾಗದ ಪರಂಪರೆಯೇ ಬೆಳೆಯು 
ತ್ರಿರುವಾಗ ಮತ್ತೊಂದು ಪರೀಕ್ಷೆ ಬರುತ್ತದೆ. ಅದರಲ್ಲಿ 
ಮತ್ತೂ ಏನೂ ಉತ್ತರಿಸಲಾರದಾದ. ಆಗ ಮೊದಲ 
ಪರೀಕ್ಷೆಗಿಂತಲೂ ಹೀನನಾದ! 

ಮತ್ತೂ ಹಾಗೆಯೇ ಸಾಗುತ್ತದೆ. ಮೂರನೇ ಪರೀಕ್ಷೆ 
ಬರುತ್ತದೆ. ಅದರ ಪ್ರಶ್ನೆಗಳು ಅವನಿಗೆ ಮತ್ತೂ ಭೂತಾ 
ಕಾರವಾಗಿ ಕಾಣುತ್ತವೆ. ಪರೀಕ್ಷೆಯೇ ಒಂದು ಭೂತ 
ವಾಗಿ ಕಂಡು ಹೆದರಿರುತ್ತಾನೆ! [ಹಿಂದಿಯಲ್ಲಿ ಅದನ್ನೇ 
" ಪರೀಕ್ಷಾ ಕಾ ಭೂತ್‌ ಸಿರ್‌ಪರ್‌ ಸವಾರ್‌ ಕರ್‌ತಾ ಹ್ಗೆ? 
ಎನ್ನುವ ವಾಡಿಕೆ ad!] ಸರಿ, "ಏನೋ, ಬರೆದನೋ 
ಇಲ್ಲವೋ? ಅಂತೂ ಪರೀಕ್ಷೆಯನ್ನು ಮುಗಿಸಿಕೊಳ್ಳು 
ತ್ತಾನೆ. ಮತ್ತೆ ಫೇಲೇ ಆಗುತ್ತಾನೆ! ಅದೇ ಕ್ಲಾಸಿನಲ್ಲಿ 
ಮತ್ತೊಂದು ವರುಷ ಕುಳಿತುಕೊಳ್ಳುತ್ತಾನೆ. ಹೀಗೆ 
ನಿರಾಶೆಯ ಸ್ಥಿತಿಯಲ್ಲೇ ಕ್ಲಾಸಿನಲ್ಲಿ ಸಾಗಿಕೊಂಡು 
ಹೋಗುತ್ತಾಕೆ! 

ಈ ಸ್ಥಿತಿಯಲ್ಲಿ BOG NOS, ಏನು ಪ್ರಯೋಜನ 
ವಾಯಿತು? ಸಾಮಾನ್ಯ ನಲ್ವತ್ತು ವಿದ್ಯಾರ್ಥಿಗಳಿರುವ 
ಒಂದು ಕ್ಲಾಸಿನಲ್ಲಿ ಸಾಮಾನ್ಯ ಹೆತ್ತು ಮಂದಿಯಾದರೂ 
ಇದೇ ರೀತಿ ಫೇಲಾಗುವುದು ಸಿದ್ದಾಂತವಾಗುತ್ತದೆ. 
ಪರೀಕ್ಷೆ ಅವರಿಗೆ ಏನೂ ಫಲಕಾರಿಯಾಗುವುದಿಲ್ಲ. ಬದ 
ಲಾಗಿ ಅಫಲಕಾರಿಯೇ ಆಗುತ್ತದೆ. ಕೆಲವೊಮ್ಮೆ ವಿದ್ಯಾರ್ಥಿ 
ಗಳಲ್ಲಿ ಆತ್ಮಹತ್ಯೆಗಳಂತಹ ಕೆಟ್ಟಿ ವರದಿಗಳನ್ನು ನಾವು 
ಕೇಳುತ್ತಿರುತ್ತೇವೆ. SH, ಇಂತಹ ಪರೀಕ್ಷಾ ಪ್ರಕರಣದ 
ಅಸಫಲತೆಯಿಂದ! 


* * * 


ಇದೂ ಅಲ್ಲದೆ, " ಈಸ್ಥಿತಿಯ ಪಾಠಕ್ರಮದಲ್ಲಿ ಸ್ವಯಂ 
ಮೇಥಾನಿಯಾಗಿ, ಎಲ್ಲವನ್ನೂ ತಿಳಿದು, ಉತ್ತಮವಾಗಿ 
ಪರೀಕ್ಬೈಯಲ್ಲಿ ಉತ್ತರಿಸಬಲ್ಲ ವಿದ್ಯಾರ್ಥಿಯನ್ನು ಈ 
ಪರೀಕ್ಸಾ ಪ್ರಕರಣವು ಹಿಂದಕ್ಕೆ ಎಳೆಯುತ್ತದೆ? ಎಂಬು 
ದೊಂದು ಸೋಜಿಗದ ಸಂಗತಿಯಾಗಿರುತ್ತದೆ. ಅದೇ 
ನೆನ್ನುವಿರಾ! 

ಕ್ಲಾಸಿನಲ್ಲಿ ಪಾಠ ಸಾಗುತ್ತಿರುವಾಗ ಆ ಮೇಧಾವಿ 
ಯಾದ ತಿಳಿಯುವಶಕ್ತಿಯುಳ ವಿದ್ಯಾರ್ಥಿಯ ಮನಸ್ಸು 
ಅದರ ಕಡೆಗೆ ಹೋಗದೆ, ಅವನು ಜೀರೇನನ್ನೋ ಯೋಚಿಸು 
ಕ್ರಿರುಶ್ತಾನೆ; ಎಲ್ಲೋ ಗಮನ ಕೊಡುತ್ತಿರುತ್ತಾನೆ; 
ಇಲ್ಲ ಅಧ್ಯಾಪಕರನ್ನೇ ನೋಡುತ್ತಿರುತ್ತಾನೆ. "ಅಹುದೋ? 
ಅಂದರೆ " ಅಹುದು? ಅನ್ನುತ್ತಾನೆ; "ಅಲ್ಲವೇ? ಎಂದರೆ 


y woes nen, ಹಿಂದಿನ ಕಾಲವೂ 


" ಅಲ್ಲ? ಎನ್ನುತ್ತಾನೆ. ಅಧ್ಯಾಪಕನು, ತಾನು ಒಂದೇ 
ತೆರನಾಗಿ ಸಾಮೂಹಿಕವಾಗಿ ವಿವರಿಸುತ್ತಾ ಹೋಗುತ್ತಿ 
B08 "ಆ ಮೇಧಾವಿ daa Xr Mei 
url ತಿಳಿದುಕೊಂಡುಬಿಡುತ್ತಾನೆ. ಸತ್ಯವಲ್ಲದ ಸ 
ಧಾನ ತಾಳಿಬಿಡುತ್ತಾನೆ! 

ಆದರಿ, ಆ ಮೇಧಾವಿಯ ಮನಸ್ಸಿನಲ್ಲಿ ತಾಂಡವ 
ಇಡುತ್ತಿರುವುದು ಯಾವುದೋ ಜೇರೆಯೇ ವಿಜಾರ 
ವಾಗಿದ್ದು, ಅವನು ನೆನೆಸುತ್ತಿರುತ್ತಾನೆ "ಇದನ್ನು ಪರೀಕ್ಷೆ 
ಸಮಯ ಸಮಿಾಪಿಸಿದಾಗ ನಾನೇ ಓದಿ 
ಸರಿಮಾಡಿಕೊಳ್ಳತ್ತೇನೆ' ಎಂದು! ಇದರ ಪರಿಣಾಮ 
ವಾಗಿ, ಪರೀಕ್ಷೆಯ ಸಮಯ ಬರುವವರೆಗೂ ಅನನು 
ಹೀಗೆಯೇ ಕ್ಲಾಸಿನಲ್ಲಿ ಆನಾಸಕ್ತಿಯಿಂದಲೇ ಇರುತ್ತಾನೆ. 
ಆ ಪಾಠದ ಡೆಗೆ ಗಮನಕೊಟ್ಟಿಂತೆ, ಅಧ್ಯಾಸಕನಿಗೆ 
ಹಾಗೆ ಶೋರ.ವಂತೆ ಮಾಡುತ್ತಾನಯೇ ವಿನಹ, ಅನನು 
ಅದರ ಕಡೆಗೆ ಗನ:ನ ಕೊಡದೆಯೇ ಇರುತ್ತಾನೆ! 

ಮತ್ತೆ " ಪರೀಕ್ಷೆ ಸಮಯ ಬಂತು? ಎನ್ನುವಾಗ, ತನ್ನ 
ಸ್ವಯಂ ಮೇಧಾಶಕ್ತಿಯನ್ನು ಬಲವಂತವಾಗಿ ಆ ಆದ 

ಠಗಳ ಕಡೆಗೆ ಕೊಡುತ್ತಾನೆ. ಕಲಿಯಲಿಕ್ಕೆ ತೊಡಗು 

BN. ಆಗ, ಅದು ದೊಡ್ಡ ಹೊರೆಯಾಗಿರುತ್ತದೆ 
ವೆ.ದುಳಿಗೆ. * ಪರೀಕ್ಷೆಯ ಸಮಯ ಸಮಿಾನ ಬಂತು, 
ಪಾಠ ಮನಸ್ಸಿಗೆ ಸರಿಯಾಗಿ ಬರಲಿಲ್ಲ? ಎಂದು ಚಡ 
ಪಡಿಸ ತ್ತಿರುತ್ತಾನೆ. ಅಂತೂ ಏನೇನೋ ಅರ್ಧಮರ್ಧ 
ಸರಿನಡಿಸಿಕೊಂಡು ಪರೀಕ್ಷೆಗೆ ಕ.ಳಿತುಕೊಳ್ಳುತ್ತಾನೆ! 

ಅಲ್ಲಿ "ಪಾಸಾಗಲಿಕ್ಸೆ ನೂರರಲ್ಲಿ ಮೂವ ud) ಅಥವಾ 
ನಲ್ವತ್ತು ಆಂಕಗಳು ಸಿಕ್ಕರೆ ಸಾಕು? ಎನ್ನುವುದು ಅವನಿಗೆ 
ಮೊದಲೇ ಗೊತ್ತಿರುತ್ತದೆ. ನೂರು ಅಂಕಗಳ ಪ್ರಶ್ನೆಗಳಲ್ಲಿ; 
ass do ಆಥವಾ ನಲ್ವತ್ತು ಅಂಕಗಳನ್ನು ಪಡೆಯು 
ವ್ರದಕ್ಕೆ ಬೇಕಾದ ಉತ್ತ ರಗಳನ್ನು ಬರೆದು, "ಸೈ! ಗೆದ್ದೆ” 


ಎಂದು ಸಮಾಧಾನ ತಂದುಕೊಳ್ಳುತ್ತಾರೆ! ಅಂತೂ 
ಪಾಸಾಗುತ್ತಾನೆ! 
ಪ:೭ಣಾವ.ವಾಗಿ, ಸ್ವಯಂ ಮೇಧಾವಿಯಾಗಿ, ಎಲ್ಲಾ 


ಪಾಠಗಳನ್ನೂ ತಿಳಿದು ಪರಿಪೂರ್ಣತೆ ತಾಳುವ ಶಕ್ತಿ 

ಯಿದ್ದರೂ, ಈ ಪರೀಕ್ಷೆಯ ನಿಯಮದ ಕಾರಣದಿಂದ, 
or 

ಆ ಸಸುಯದ ನಿರೀಕ್ಷೆಯ. ಕಾರಣದಿಂದ, ಅವನ. ns 
ಕೆಟ್ಟುಹೋಗಿ, ಆ ಸಮಯಬಂದಾಗ ಆ ಸಮಯವನ್ನು 
ಹಿಜೆಕುತ್ತಾ s.d, ವದ್ದಾಡುತ್ತಾ, ಅಂತೂ ಫಾಸಾಗಿ 
ತನ್ನ ಸಾಧ್ಯದ ಅರುವತ್ತು ಅಂಶಗಳ ಯೋಗ್ಯತೆಯನ್ನು 
ಕೆಡಸಿಕೊಳ್ಳುತ್ತಾ ನೆ, ಕಳೆದುಕೊಳ್ಳುತ್ತಾ ನೆ! 

ಹೀಗೆ, ಈ ಪರೀಕ್ಷೆಯ ಪ್ರಕರಣವು ` ಅಂತಹ ಸ್ವಯಂ 
ನೇಧಾನಿಯಾದ Sos ರ್ಥಿಗೂ ಅಂತಹ ಅನರಿಪೊರ್ಣ 


ತಿಳಿದು 


ಸಲು ಹೋಗುತ್ತಾರೆ. 
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ತೆಗೆ ಅವಕಾಶ ತಂಜೊ ಡ್ಲುತ್ತಜಿ' ಅನ್ನುವಾಗ, 
"ಆ ಪರೀಕ್ಷೆಯಿಂದ ನನು ಪ್ರಯೋಜನ? ಎಂದು 
ಕೋರುತ್ತದೆ! 
* Li ಸೇ 

ಅಲ್ಲದೆ, ಈಗಿನ ಪರೀಕ್ಷೆಗಳಲ್ಲಿರುವ ಮತೊಂದು 
ದೋಷನೆಂದಕ್ಕೆ ಕಲಿಸಿದ ಎಲ್ಲಾ ವಿಷಯಗಳನ್ನು 
ಒಟ್ಟಾಗಿ ಮಾಡಿ, ಒಟ್ಟಾಗಿ ಕೆಲವು ದಿನಗಳ ಎರಡೂ 
ಹೊತ್ತಿನಲ್ಲಿ ಪರೀಕ್ಷೆ ಮಾಡುವಂತಹುದು! 

ಮೇಲೆ ಮೊದಲೇ ಹೇಳಿದಂತೆ, ಪರೀಕ್ಷೆಯ ಸಮಯಕ್ಕೆ 
ಸರಿಯಾಗಿ ಚೇತರಿಸಿಕೊಂಡು ನಿದ್ಯಾರ್ಥಿಗಳು ಆಗ 
ತಾವು ಕಲಿತ ಎಲ್ಲಾ ವಿಷಯಗಳನ್ನು ಆಗ್ರ ಹಪೂರ್ವಕ 
ವಾಗಿ ತಿಳಿದುಕೊಳ್ಳಲು ಹೋಗುತ್ತಾರೆ... ಮೊದಲು 
ಅರ್ಥಮರ್ಥವಾಗಿಯೇ ತಿಳಿದುಕೊಂಡಿರುವುದನ್ನು ಅಲ್ಲಿ 
ಹಾಗೆ ಮೇಲಿಂದ ಮೇಲೆ ಮತ್ತಿ ರಿಪೇರಿ ಮಾಡಿಕೊಂಡನ 
ರಂತೆ ಮಾಡಿಕೊಂಡು ಬಂದು ಪರೀಕ್ಷೆಗಳಲ್ಲಿ ಉತ್ತರಿ 
ಆಗ ಕಿಳಿದದ್ದೂ ಅಲ್ಲಿ ಕಲಸು 
ಮೇಲೋಗರನಾಗಿ ಒಂದು ವಿಷಯವ ಉತ್ತರ 
ಮತ್ತೊಂದು ವಿಷಯಕ್ಕೆ ಬರುತ್ತದೆ! ಆಥವಾ ಉತ್ತರ 
ಅಭಿಪ್ರಾಯ:ವಾಗುಕೃದೆ. ಆದರೆ ಸ್ಪಷ್ಟವಾಗುವುದಿಲ್ಲ. 
ಬರೆಯುವ ಥೈರ್ಯ ಬರುವುದಿಲ್ಲ. ಬರೆದರೂ ಆದು ಸ್ಪಷ್ಟ 
ವಾಗುವುದಿಲ್ಲ. ಹೀಗೆ ಉತ್ತರನೆಲ್ಲಾ sr x sen ಕೆಟ್ಟು 
ಹೋಗುತ್ತದೆ. ಅದರಿಂದ, ಅವರು ಗೊತ್ತುಮಾಡಿ 
ಕೊಂಡುದನ್ನೂ ಬರೆಯಲಾಗದ ಭಾಗ್ಯಹೀನರಾಗಿ 
ಫೇಲಾಗುತ್ತಾರೆ! 

ಅಲ್ಲದೆ, "ಹೀಗೆ ಹೊತ್ತುಹೊತ್ತೂ ಬಿಡಸೆ, ಒಂದೇ 
ಸವ.ನೆ ಹಲವು ದಿವಸಗಳಲ್ಲಿ ಒಟ್ಟಾಗಿ ಎಲ್ಲಾ ವಿಷಯ 
ಗಳ ಪರೀಕ್ಷೆಗಳನ್ನು ಸಾಗಿಸುತ್ತಿರುವುದು? ಎನ್ನುವುದು, 
ವಿದ್ಯಾ orien ಕೆಲಿತದ್ದನ್ನು ಒಮ್ಮೆಯೂ ಸ್ಮರಿಸಲು 

adAnd, ಗಲಿಬಿಲಿಗೊಳು ವುದಕ್ಕೆ ಕಾರಣವಾಗುತ್ತದೆ. 
ಅಲ್ಲದೆ, ಹಲವರು ಇದಕ್ಕಾಗಿ ಹಲವು ರಾತ್ರೆ ಜಾ 
ಕುಡಿದು, edi». ಓದಿ ಓದಿ ತಲೆ ಕೆಡಿಸಿಕೊಳ್ಳು 
ವಸ್ಟ್ರಕ್ಕೂ ಅವಕಾಶ ಬರುತ್ತದೆ; ಬಂದಿದೆ ಕೂಡಾ! 


* * * 


ಆದಕ್ಕೆ, ಹಿಂದೆ ಗುರುಕುಲ ಪದ್ಧತಿಯಲ್ಲಿ ಹೀಗೆಲ್ಲಾ 
ಇರದೆ ಒಬ್ಬ 5g ಪಕ ಹೆಚ್ಚೆ ond ಹತ್ತೋ ಹದಿ 
ನೈ ದೋ ಮಂದಿ ವಿದ್ಯಾರ್ಥಿಗಳಿಗೆ ' ಅಧ್ಯಾಪಕನಾ ಗುತ್ತಿ a. 
1 3 ೈಯ್ಯಕ್ತಿ ಕವಾಗಿ ಗಮನಕೊಡುತ್ತಾ 


(168 ನೇ ಪ್ರಟಿನನ್ನು ನೋಡಿ) 


——— Ó 


ಕಡ್ಡಾಯ ಪ್ರಾಥಮಿಕ ಶಿಕ್ಷಣ 
ಶ್ರೀ B. ವಾಸುದೇವಯ್ಯ, ಎಂ.ಎ, 25.335, 219,82 ಎಜುಕೇಸನ್‌, 
ಜಾಯಿಂರ್ಟ ಡೈರಿಕ್ಟೆರ್‌ ಅಫ್‌ da wf ಇನ್‌ಸ್ಟೈಕ್ಟೈನ್‌, ಮೈಸೂರು 


ಮುಂದುವಕೆದ ರಾಷ್ಟ್ರಗಳಲ್ಲೆಲ್ಲಾ ಮಕ್ಕಳಿಗೆ 15-16 
DAF ವಯಸ್ಸಿನವರೆಗೂ ಬಲಾಶ್ಯಾರ ವಿದ್ಯಾಭ್ಯಾಸವನ್ನು 
ಏರ್ಪಡಿಸಿರುತ್ತಾರೆ. ಇಂದಿನ ಪ್ರಸಂಚದಲ್ಲಿ ಸರಿಯಾದ 
ಬಾಕ್ವಿಯ.ನ್ನು ನಡೆಸಲು ಅಕ್ಸರತೆಯೂ, ಸ್ವಲ್ಪ ವಿದ್ಯಾ 
ಭ್ಯಾಸವೂ ಬೇಕೇ ಬೇಕು. ಈ ವಿಷಯವು ಪ್ರಜಾಸ್ರಭುತ್ವ 


ರಾಷ್ಟ್ರಗಳಲ್ಲಿ ಮತ್ತಷ್ಟು ಅವಶ್ಯಕವಾಗಿದೆ. ಅಲ್ಲದೆ ನಮ್ಮ 


ದೇಶದಲ್ಲಿ ಗ್ರಾಮಾಂತರಗಳ ಕಡೆ ಆಡಳಿತವನ್ನು ಪಂಚಾ 
ಯತಿಯವರಿಗೆ ವರ್ಗಾಯಿಸಜೇಕೆಂದಿರುವಾಗ, ಜನರಿಗೆ 
ವಿದ್ಯಾಭ್ಯಾಸವು ಇನ್ನೂ ಅವಶ್ಯಕನಾದುದಾಗಿಡೆ. ನಮ್ಮಲ್ಲಿ 
ಸಾಕ್ಷರತೆಯು ಇನ್ನೂ ಶೇಕಡಾ 23-7 ಮಾತ್ರ ಇದೆ. 
ಶಿಕ್ಷಣದಿಂದ ಗ್ರಾಮಾಂತರ ಜನರಿಗೆ ಕಣ್ಣ ಕೊಟ್ಟಿಂತಾಗು 
3,8. ಸಂಚವಾರ್ಹಿಕ ಯೋಜನೆಗಳಲ್ಲಿ ಕಡ್ಡಾಯ ಪ್ರಾಥ 
ವಿ.ಕ ಶಿಕ್ಷಣ ಯೋಜನೆಯು ಮಹತ್ವಪೂರಿತವಾದದ್ದು. 
(089 ಆಗಸ್ಟ್‌ 3 ನೇ ತಾರೀಖಿನಿಂದ ನಮ್ಮ ರಾಜ್ಯದಲ್ಲಿ 
ಕಡ್ಡಾಯ ಶಿಸ್ಮಣ ಯೋಜನೆಯು ಕಾ ರೂಪಕ್ಕೆ 
ಬಂದಿದೆ. 6 ರಿಂದ11 ವರ್ಷದ ಎಲ್ಲಾ ಬಾಲಕ ಬಾಲಕಿ 
ಯರಿಗೂ ಪ್ರಾಥಮಿಕ ಶಿಕ್ಷಣನು ಸಾರ್ವತ್ರಿಕವಾಗಿಯೂ, 
ಉಚಿತವಾಗಿಯೂ ಹಾಗೂ ಕಡ್ಡಾಯದ್ದಾಗಿಯೂ ಕೊಡ 
ಲ್ಹಡುತ್ತದೆ. ಯೋಜನೆಯನ್ನು ಯಶಸ್ವಿಗೊಳಿಸಲು 
ತೃತೀಯ ಪಂಚವಾರ್ಷಿಕ ಯೋಜನೆಯಲ್ಲಿ ಸಾಕಾದಷ್ಟು 
ಹಣವನ್ನು ತೆಗೆದಿಡಲಾಗಿದೆ. ಭಾರತ ಸರ್ಕಾರ ಮತ್ತು 
ಯೋಜನಾ ಮಂಡಲಿಯನರು ಪ್ರಾಥಮಿಕ ಶಿಕ್ಷಣಕ್ಕೆ 
ಬಹಳ ಪ್ರಾಶಕ್ಕವನ್ನು ಕೊಟ್ಟಿದ್ದಾರೆ. ಇತರ ಉದ್ಯಮ 
ಗಳನ್ನು ಮುಂಬಿಹಾಕಬಹುದಾದರೂೂ ಶಿಕ್ಷಣದ ಕಾರ್ಯ 
ಕ್ರಮಗಳನ್ನು ಮುಂದಿಹಾಕಲಾಗದು, ಶಿಕ್ಷಣ ರಾಷ್ಟ್ರದ 
ಪ್ರಗತಿಯ ಪಾಯ. 
ಜಲಾಶಯ.ಗಳನ್ನು ನಿರ್ಮಿಸಿದರೂ ನೀರೆಲ್ಲವನ್ನೂ 
ಉಪಯೋಗಿಸದಿರಬಹ.ದು. ಬೆಳೆಗಳನ್ನು ತೆಗೆಯ:ವ 
ಉತ್ತಮ ಮಾರ್ಗಗಳನ್ನು ಕಂಡುಹಿಡಿದರೂ ಕೂಡ 
ಅವುಗಳನ್ನು ಅನುಸರಿಸದಿರಬಹುದು, ಪುಸ್ತಕ ಭಂಡಾರ 
ಗಳನ್ನು ತೆಗೆದರೂ ಪುಸ್ತಕಗಳು ಮಾತ್ರ MONEE SSe 
ಇರಬಹುದು. ಹಾಗೆಯೇ ಪ್ರಾಥಮಿಕ ಶಾಲೆಗಳನ್ನು 
ಸರ್ಕಾರದವರು ಶೆರೆದರೂ ಬಹು ಮಕ್ಕಳು ಶಾಲೆಗಳ 
ಹೊರಗಡೆಯೇ ಇರಬಹುದು, ಆದುದರಿಂದಲೇ ಜನೆ 
ಸಾಮಾನ್ಯರಲ್ಲಿ ಚಳುವಳಿ ಹೂಡಿ ಒತ್ತ್ವಾಯಮಾಡ 
ಬೇಕಾಗಿದೆ. ನಮ್ಮ ಸಂವಿಧಾನದ ಪ್ರಕಾರ 6ರಿಂದ 14 
' ವರ್ಷ ವಯಸ್ಸಿನ ಮಕ್ಕಳಿಗೆ ವಿದ್ಯಾಭ್ಯಾಸ ಮಾಡಿಸುವುದು 
ಸರ್ಕಾರದ ಹೊಣೆಯಾಗಿದೆ. - ಇದು ಆಗಾಧವಾದ ಸಮಸ್ಯೆ 
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ಯಾದುದರಿಂದ ಮೂರನೇ ಯೋಜನೆಯ ಅವಧಿಯಲ್ಲಿ 
6ರಿಂದ 33ವರ್ಷ ವಯಸ್ಸಿನ ಮಕ್ಕಳಿಗೆ ಮಾತ್ರ ಅನ್ವಯಿ 
ಸುವಂತೆ ಇದನ್ನು ಮಾಡಲಾಗಿಸೆ. ಆದರೂ ಸಹ ಈ ಸಾಲಿ 
ನಲ್ಲಿಯೇ ಜಾರಿಗೆ ತರಲು ಸಾಧ್ಯನಿಲ್ಲವಾಗಿ 6-7 ವರ್ಷ 
ವಯಸ್ಸಿನ ಮಕ್ಕಳಿಗೆಮಾತ್ರ ಒತ್ತಾಯಮಾಡಿ ಒಂದೊಂದು 
ಸಾಲಿಗೂ, ಒಂದೊಂದು ವರ್ಷ ಮಕ್ಕಳ ವಯಸ್ಸು 
ಹೆಚ್ಚಿಸುತ್ತಾ ನೂರನೇ ಯೋಜನೆಯ ಅಂತ್ಯದ ಹೊತ್ತಿಗೆ 
6 ರಿಂದ 11 ವರ್ಷ ವಯಸ್ಸಿನ ಮಕ್ಕಳಿಗೆಲ್ಲಾ ಅನ್ವಯಿಸು 
ನಂತೆ ಮಾಡಲಾಗುತ್ತೆ. ಈ ಒತ್ತಾಯ ಯೋಜನೆಯು 
ಎಷ್ಟು ಅದ್ಭುತವಾದುದೆಂಬುದು ಈ ಮುಂದಿನ ಅಂಕಿ 
ಅಂಶಗಳಿಂದ ವಿವರನಾದೀತ., 
ಭಾರತ ದೇಶದಲ್ಲಿ ಒಂದು ಲಕ್ಷ್ಮ ಶಾಲೆಗಳನ್ನು ತೆಕೆಯೆ 
ಬೇಕಾಗುತ್ತೆ. 6-11 ವಯಸ್ಸಿನ 166 ಲಕ್ಷ ಹೆಚ್ಚಿಗೆ 
ಮಕ್ಕಳನ್ನು ದಾಖಲೆ ಮಾಡಬೇಕಾಗುತ್ತೆ. 11-14 
ವಯಸ್ಸಿನ 30 ಲಕ್ಷ ಹೆಚ್ಚಿಗೆ ವ.ಕೃಳಿದ್ದಾರೆ. Dog ಹೆಚ್ಚಿಗೆ 
ಉಸಾಫ್ಯಾಯರ.ಗಳನ್ನು ನೇಮಕ ಮಾಡಬೇಕಾಗುತ್ತ. 
ಇಷ್ಟಲ್ಲದೆ ಎಲ್ಲಾ ಸೈವ.ರಿ ಉಪಾಧ್ಯಾಯರುಗಳನ್ನೂ, ಶಾಲೆ 
fis ga. ಜೇಸಿ" ( ಮೂಖಶಿಸ್ಟಣ) ಮಾದರಿಗೆ ಸಂವರ್ತಿಸ 
ಬೆ:ಕಾಗಿನೆ. ಹಾಗೆಯೆ. ಪ್ರೈಮರಿ 34,80 pone ಶಾಲೆ 
ಸಿಕ್‌-ಮಾದಂಗೆ ಬದಲಾಯಿಸಲಾಗುತ್ತಿ. 
ನಮ್ಮ ವೈ ಸೂರು ದೇಕಡಲ್ಲಿ 1965-66ನೇ ಸಾಲಿನ 
ಕೊನೆಯಹೊತ್ತಿಗೆ 31-8705, 6-11ವರ್ಷ ವಯ.ಸ್ಸಿನ 
s," ಇರುತ್ತಾರಾಗಿ ಅಂದಾಜುಮಾಡಿದೆ. ಇದರ ಪೈಕಿ 
(ಕಡು 90 ಮಾತ್ರ ಅಂದರೆ 31 ಲಕ್ಷಕ್ಕೂ ಮಕ್ಕಳನ್ನು 
ದಾಖಲೆಮಾ ಸೇತೀರಚೇಕಾಗಿ ಯೋಜಿಸಿದೆ..960-6% ನೇ 
ಸಾಲಿನ ಅಂತ್ಯದಲ್ಲಿ 21; OF ಮಕ್ಕಳು ಶಾಲೆಗಳಲ್ಲಿದ್ದಾರೆ. 
ಅಂದರೆ ಮುಂದಿನ ಕ ವರ್ಷಗಳಲ್ಲಿ 10 ಲಕ್ಷ್ಮ ಹೆಚ್ಚು 
ಮಕ್ಕಳನ್ನು ದಾಖಲೆಮಾಡಬೇಕಾದದ್ದಿಡೆ. 16,800 
ಉಸಪಾಧ್ಯ್ಯಯರನ್ನು ನೇಮಿಸಲಾಗುತ್ತೆ. 8 ಕೋಟಿ 
ರೂಪಾಯಿಗಳನ್ನು ವೆಚ್ಚಮಾಡಲಾಗುತ್ತೆ. 1961-62 ನೇ 
ಸಾಲಿನಲ್ಲಿ 6-1 ವರ್ಸ ವಯಸ್ಸಿನ ಸುಮಾರು 2 ಲಕ್ಷ್ಮ 
ಮಕ್ಕಳನ್ನು ಒತ್ತಾಯವಾಗಿ ದಾಖಲೆಮಾಡಬೇಕಾಗಿದೆ. 
ಈ ಅಂಕೆಗಳು ಈ ಸಮಸ್ಯೆಯ ಗಾತ್ರವನ್ನು ತಿಳಿಸು 
ತ್ತವೆ. ಇದನಣ್ನ ಜಯ,ಪ್ರದಮಾಡಲು ಸಾರ್ವಜನಿಕರ, 
ಸಮಾಜಕಾರ್ಯಕರ್ತರ, ಎಲ್ಲಾ ಶಾಲೆಗಳ ಅಧಿಕಾರಿಗಳ, 
ಉಸಾಧ್ಯಾಯರುಗಳ, ಇನ್ಸ್‌ಫೆಕ್ಟರುಗಳ, ಎಲ್ಲರ ಪೂರ್ಣ 
ಸಹಕಾರವೂ ಬಹಳವಾಗಿ ಬೇಕು. ಇದೊಂದು ಆಂದೋಲನ 
ವಾಗಿ ಸರಿಣಮಿಸಬೇಕು. ಸ್ಥಳೀಯ ಮುಂದಾಳುಗಳು, 


ಕಡ್ಡಾಯ ಪ್ರಾಥಮಿಕ ಶಿಕಣ 


ಅನರ 3, ಳದಲ್ಲಿರುವ am ರಿ ಶಾಲೆಯನ್ನು ತಮ ದೆಂದು 
ಭಾವಿಸಿ ಸಮಾಜ ಕಲ್ಯಾಣ ಕೇಂದ್ರ ವೆಂದು ಗಣಿಸಿ 
ಒತ್ತಾಯ ವಿದ್ಯಾಭ್ಯಾಸವು" ಕಾ JR T ಬೇಕಾ 
ಗುವ ಧನಸಹಾಯವನ್ನು ಮಾಡಬೇಕಾದದ್ದಿದೆ. ರಾಷ್ಟ್ರದ 
ಹಿತದೃಷ್ಟಿಯಿಂದ ಇದು ಅನಿವಾರ್ಯವಾದ ಕೆಲಸ. 
ಕೇವಲ ಶಿಕ್ಷಣ ಶಾಖೆಯಿಂದಲೇ ಸಾಧ್ಯವಾಗುವ ಸಂಗತಿ 
ಯಲ್ಲ, ಇದು. 
ಪ್ರಕೃತ ಸಾಲಿನಲ್ಲಿ ಸರ್ಕಾರದವರು ಸುವರಾರು 4,537 
ಉಪಾಧ್ಯಾ ಯರುಗಳನ್ನು ಕಡ್ಡಾಯ ಶಿಕ್ಷಣದ ಸಲು 
ವಾಗಿಯೇ club ಮಾಡಿರುತ್ತಾರೆ. ಇದಕ್ಕಾಗಿ ಪ್ರ 
50 ಲಕ್ಷಕ್ಕೂ ಹೆಚ್ಚು ಹಣ ಮಂಜೂರು ಮಾಡಿರುತ್ತಾರೆ. 
ಮೈಸೂರು ರಾಜ್ಯದಲ್ಲಿ ಕಡ್ಡಾಯ ಪ್ರಾಥವಿ.ಕ ಶಿಕ್ಷಣದ 
ಯೋಜನೆಯನ್ನು ಜಾರಿಗೆ ಕೊಡುವುದಕ್ಕಾಗಿ ಈ ವರ್ಷ 
ಏಪ್ರಿಲ್‌ನಲ್ಲಿ ಇದಕ್ಕೆ ಸಂಬಂಧಪಟ್ಟಿ ಕಾಯಿಜಿಯನ್ನು 


ಪಾಸುಮಾಡಲಾಯಿತು. ಈ ಕಾಯಿದೆಯು ಆಗಸ್ಟ್‌ 
ಒಂದರಂದು ನಮ್ಮ ಸಂಪೂರ್ಣರಾಜ್ಯದಲ್ಲಿ ಕಾರ್ಯ 


ರೂಸಕ್ಕೆ ಬಂದಿದೆ. ಈ ಕಾಯಿದೆಯಂತೆ ಎಲ್ಲಾ ಪಾಲಕರ 
6-7 ವರ್ಷ ವಯಸ್ಸಿನ ಎಲ್ಲಾ ಮಕ್ಕಳನ್ನು ಶಾಲೆಗೆ ಕ FAD 
ಸರೇಬೇಕು. ಶಾಲೆಗೆ ಕಳುಹಿಸದೆ ಮನೆಯ ಕೆಲಸಕ್ಕೂ, 
ಇನ್ನಿತರ ಕೆಲಸಗಳಲ್ಲಿಯೂ ಸಹಾಯಕ್ಕೆ ಇಟು ಕೊಳ್ಳಲು 
ಸಾಧ್ಯವಿಲ್ಲ. ಈ ವಯೋಮಾನದ ತಕ್ಷ, ಯಲ್ಲಿ ಬರುವ 
ಎಲ್ಲಾ ಮಕ್ಕಳು ಶಾಲೆಗೆ ಹಾಜ ರಾಗ deco. 
ಈ ವಿಚಾರದಲ್ಲಿ ಸರ್ಕಾರದಿಂದ ವಿನಾಯಿತಿಯನ್ನು ಪಡಿ 
ಯದೆ ಯಾವ "ಮಗುವೂ ಮನೆಯಲ್ಲಿ ಇರಲಾರದು. 

ಈ ಕಾಯಿದೆಯಂತೆ ವಿನಾಯಿತಿ ಪಡೆಯದ ಮ.ಕೃಳನ್ನು 
ಶಾಲೆಗೆ ಹಾಜರು ಪಡಿಸಲು ತಪ್ಪಿದಲ್ಲಿ ಪಾಲಕರು 35 
ಪಾತ್ರರಾಗುತ್ತಾರೆ. ಅಲ್ಲದೆ ಒತ್ತಾ "ಯಕ್ಕೆ | oS 
ಮಕ್ಕಳನ್ನು ದುಡಿಮೆಗಾಗಿ ಇಟ್ಟುಕೊಳ್ಳಲಾಗದು. ಮಳ್ಳು 
ಳಿಂದ ದುಡಿಮೆ ತೆಗೆದುಕೊಳ್ಳು AERO ಕೂಡಾ ಶಿಕ್ಸಿಗೆ 
ಪಾತ್ರರಾಗುವರು. 

ಈ ಕಾಯಿದೆಯ ಪ್ರಕಾರ ತಪ್ಪಿ i3 ರನ್ನು ವಿಚಾರಿಸಲು 
ನ್ಯಾಯಾಲಯಗಳಿಗೆ ಆಧಿಕಾರ ಕೊಡಲಾಗಿದೆ : (1) ಪಾಲ 
ಕನು ಮ್ಯಾಜಿಸ್ಟ್ರೇಟ್‌ ಕೆ ರ್ಟ ಇರುವ ಪಟ್ಟ ಇದಲ್ಲಿ 
ಇರುತ್ತಿದ್ದರೆ ಅಂಥಾ ಮ್ಯಾಜಿಸ್ಟ್ರೇಟ್‌-: ನ್ಯಾಯಾಲಯವೂ 
ಪಾಲಕನನ್ನು ವಿಚಾರಿಸುವುದು. (2) ವ.ಗುವಿನ ಪಾಲಕನು 
ಹಳ್ಳಿ ಯಲ್ಲಿದ್ದರೆ ಅದಕ್ಕೆ ಸೇರಿದ ಪಂಚಾಯ್ತಿ ಗ್ರಾ ಮದಲ್ಲಿ 
ಏರ್ಪಡುವ p ಶಾಲೆಯ ಪಂಚಾಯ್ತಿ ಕೋರ್ಟ 
ನಲ್ಲಿ ವಿಚಾರಣೆಯಾಗುವುದು. ಪ್ರತಿಯೊಂದು ಶಾಲಾ 
ಪಂಚಾಯ್ತಿ ಕೋರ್ಟಿನಲ್ಲಿ ಮೂವರು ಸದಸ್ಯರಿರುವರು. 
ಆ ಸಂಚಾಯಿ ಅಧ್ಯಕ್ಷ; "ಉಪಾಧ್ಯಕ್ಷ ನತ್ತು. ಒಬ್ಬ 
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sevo Xx ಸ್ಕರೂ $50 ನ್ಯಾಯಾಲಯವು ರಚಿತವಾಗು 
ವುದು. 5 =; ಯಾಲಯಗಳಿಗೆ 1898ರ ಕ್ರ xd 
ಪ್ರೊಸೀಜರ್‌ ತೊಡಿ ಪ್ರಕಾರ2ನೇ ದರ್ಜೆಯ ಕೋರ್ಟಿನ 
ಅಧಿಕಾರಗಳು ಬಾ 

ಈ ಯೋಜನೆಯನ್ನು ಯಶಸ್ವಿಯಾಗಿ ಮಾಡಲು ಸಾಕಾ 
ದಷ್ಟು ಪೂರ್ವಸಿದ್ಧತೆಗಳನ್ನು ಮುನ್ನೆಚ್ಚರಿಕೆಯಿ.ಂದ 
ಮಾಡಲಾಗಿದೆ. ಪ್ರತಿಯೊಬ್ಬ ಭಾರತೀಯನಿಗೂ, ಪ್ರತಿ 
ಯೊಂದು ಹಳ್ಳಿಗೂ ಕಡ್ಡಾಯ ಪ್ರಾಥಮಿಕ ಶಿಕ್ಷಣದ 
ಸಂದೇಶ ಮುಟ್ಟಿ ಬೇಕು ಎಂಬ ಉದ್ದೆ ಶದಿ೨ದ ಇದರ 

ಪ್ರಚಾರಾರ್ಥವಾಗಿ ಎಲ್ಲಾ ಮಟ್ಟ ಗಳಲ್ಲಿಯೂ ಕಡ್ಡಾಯ 
ಪ್ರಾಥಮಿಕ ಶಿಕ್ಷಣದ ಮೇಲೆ ವಿಚಾರ ಸಂಕೀರಣಗಳು 
ನಡೆದಿವೆ. Eig ಸಭೆಗಳನ್ನು ಕರೆದು ಕಡ್ಡಾಯ 
ಪ್ರಾ ಥಮಿಕ 33, ಣದ ಮಹತ ಗಳನ್ನು ವಿವರಿಸಲಾಗಿದೆ. 

800 ಜನಸುಖ್ಯ ಇರುವ ORS 800 ಜನಸಂಖ್ಯೆ 
ಯಾಗುವ ಸಣ್ಣ d ಮಗಳ ಒಂದೊಂದು ಗುಂಪಿಗೂ 
ಶಾಖೆಗಳನ್ನು ಗ 300 ಜನಸಂಖ್ಯೆಯಿದ್ದು 
ಶಾಲೆ ಇಲ್ಲದಿರುವ ಗ್ರಾಮವೇ ಇಲ್ಲ. ಈಗಾಗಲೇ ಶಾಲೆ 
ಗಳಲ್ಲಿ ಸಮಾರು ಶೇಕಡಾ 70 "ಮಂದಿ ಮಕ್ಕಳದ್ದಾರೆ. 
ನಮ್ಮ ಗುರಿ ಶೇಕಡಾ 90 ಆದರೂ ಇರಬೇಕೆಂದು ಇತಿ 
ಈ Fr 20 ರಷ್ಟು ಹುಡುಗರನ್ನು ಶಾಲೆಗಳಿಗೆ 
ತರುವುದು ತುಂಬ ds, sad Nen ಈ ಮಕ್ಕಳಲ್ಲಿ 
ತುಂಬ ಜನ ಹೆಣ್ಣು ಮಕ್ಳ ಳು ಇಲ್ಲವೇ ತೀರ ಬಡವರು. 
a ಬರಮಾಜಿಕೊಳ್ಳು ವುದಕ್ಕಾಗಿ ಕೆಲವು ಯೋಜನೆ 

ಗಳನ್ನು ಏರ್ಪಡಿಸಿದೆ. ಮಧ್ಯಾಹ್ನ ಹೈದ ಊಟದ ಯೋಜಕ್ಕೆ 
ಪುಕ್ಕಟಿಸ್ಗೆ ಸ್ಲೇಟ್‌ ಪುಸ್ತಕಗಳನ್ನು ಕೊಡುವುದು a ಸಮವಸ್ತ್ರ 
ಗಳನ್ನು ಔೊಡುವುದು, ಹೆಣ್ಣುಮಕ್ಕಳಿಗೆ ಹಾಜರಿಯನ್ನು 
ಸುಧಾರಿಸುವುದು, ಸ್ಯಾಲರ್‌ಷಿಪ್‌ಗಳನ್ನು ಕೊಡುವುದು 
ಇತ್ಯಾದಿ. 

ಹೆಣ್ಣುವ.ಕ್ಕ ಳನ್ನು ಶಾಲೆಗಳಿಗೆ ಆಕರ್ಷಿಸಲು ಮತ್ತು 
ಅನರ ನರಿಯನ್ನು ಸುಧಾರಿಸಲು ಉಸಪಾಧ್ಯಾಯಿನಿ 
ಯರ ಅವಶ್ಯಕತೆ ಬಹಳವಾಗಿದೆ. ದೊಡ್ಡ ಸಂಖ್ಯೆಯಲ್ಲಿ 
ಜೊರಕಿಸುವುದು ಕಠಿಣವಾಗಿದೆ. ಎಸ್‌ AR. ಎಲ್‌.ಸಿ, 
ಪಾಸಾದ ಹೆಣ್ಣು ಮಕ್ಳು ಳು ಹೆಚ್ಚಾಗಿ ಶಿಕ್ಷಣ ವೃ ತ್ರಿಯ:ನ್ನು 
ಕೈಕೊಳ್ಳಲು S cat ಪ್ರದೇಶಗಳಲ್ಲಿ ವಸತಿ 

ಸೌಕರ್ಯಗಳನ್ನು dnx ಯೋಜನೆಯನ್ನು ಮಾಡ 
ಲಾಗಿದೆ. ಉಪಾಧ್ಯಾಯಿನಿಯರನ್ನು EUER ಸಲು . 
ವಾಗಿ ಟ್ರಿನಿಂಗ್‌ ಶಾಲೆಗಳಲ್ಲಿ ವಿದ್ಯಾರ್ಥಿ ನಿಯರಿಗೆ ಮಾಹೆ 
ಯಾನ ರೂ.40 ವಿದ್ಯಾರ್ಥಿ ಶೀತವನ್ನು, ಕೊಡ 
ಲಾಗುತ್ತದೆ. ಹೆಣ್ಣುಮಕ್ಕ ಳ ಶಿಕ್ಷಣವನ್ನು ಸಹಾ ದಕ್ಷಃ ತ್ರೆ 


"ಯಿಂದ ಸ ನೋಡಿಕೊಳ್ಳ s wd Ten ಶಿಕ ಣಾಧಿಕಾರಿ 
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ಗಳ ಶಿಬ್ಬಂದಿಯಲ್ಲಿ ಮಹಿಳಾ ಅಧಿಕಾರಿಗಳನ್ನು ನೇಮಿಸುವ 
ವಿಚಾರವು ನೆರ್ಯಾಲೋಚನೆಯಲ್ಲಿಡೆ. 
ಕಳೆದ ಫೆಬ್ರವರಿ ತಿಂಗಳಲ್ಲಿ 6-7 ವರ್ಷದ ಮಕ್ಕಳ 
ಎಣಿಕೆಯನ್ನು. ಸಂಸ್ಥಾನದಲ್ಲೆ ಲ್ಲಾ ಮಾಡಿದೆ. ಜೂನ್‌ 
ಮಾಹೆಯಲ್ಲಿ TENDE ಸ್‌ ಮಾಡಲಾಗಿದೆ. en pan 
ಯಾವ 3 ಸ್ಥಳದಲ್ಲಿ ಯಾವ ಮಕ್ಕಳು ಎಷ್ಟು ಮಕ್ಕಳು 
ಶಾಲೆಗೆ ದಾಖಲಾಗಜೇಕೆಂಬುದನ್ನು ಗೊತ್ತು ಮಾಡಿಕೆ. 
ಪ್ರತಿ ಶಾಲ್ಲೂಕಿನಲ್ಲಿಯೂ ಇರುವ ಶಾಲಾ ಇನ್ಸ್‌ ಪೆಕ್ಟ ರವರು 
Bae ದಾಖಲೆ ಮತ್ತು ಹಾಜರಿಗಳನ್ನು ನೋಡಿಕೊಳ್ಳು 
ತ್ತಾರೆ. ಜುಲೈ ಮಾಣೆ 3 ರಿಂದ ಎಲ್ಲಾ ಕಡೆಗಳಲ್ಲಿಯೂ 
ಅತಿಶಯ ದಾಖಲೆ ಚಳುವಳಿಯನ್ನು ಒಂದು ತಿಂಗಳಕಾಲ 
ನಡೆಸಿದೆ. ಜನರ S TEM ಹೋಗಿ ಮಕ್ಕ ಳನ್ನು 
ಶಾಲೆಗಳಿಗೆ ದಾಖಲೆ ಮಾಡಬೆಕು ಎಂಬುದಾಗಿ E 3 
$9 ಮಾಡಿಕೊಂಡಿದೆ. ಈ ನ ಪ್ರಚಂಡ ಚಳುವಳಿಯ 
ಪರಿಣಾಮವಾಗಿ ಎಷ್ಟು ಮಕ್ಕಳು ಸ ಸ್ಕೂ ಲುಗಳಿಗೆ ಸೇರಿರು 
ತ್ತಾರೆ:ಬುವ S Saks 3205 ರಿಸಲುಗುತ್ತಿ, ದೆ. 
m ಳು ಶಾಲೆಗಳಿಗೆ ಸೇರಿದೆ ave ದಿಂದಲೇ ಶಿಕ್ಷಣ 
ಜನೆ ಯ ಶಸ್ತಿಯಾಗಲಲ್ಲ. ಸರಗೂರ 
ae ತರಲು ಪ್ರತಿ ಶಾಲೆಗೂ ‘cite ಶಾಲ: ಭಿವೃದ್ಧಿ 
ಸವಿ.ತಿಯನ್ನು ರಚಿಸಿದೆ. ಸಮಿತಿಗಳ ಕೆಲಸ ದ ವಿಚಾರವಾನಿ 
ವಿಶದವಾದ ಥಿಯಮಗಳನ್ನು ಗೊತ್ತುಮಾಡಿಡೆ. ಈ 
ಮಂಡಲಿಯು ಶಾಲೆಯ ಇಂದಿನ ಕೊರತೆಗಳನ್ನೂ, 
ಮುಂದಿನ ಬೇಡಿಕೆಗಳನ್ನೂ ಕೂಲಂಕುಷವಾಗಿ 3S 
ಸಮಗ್ರವಾದ ಒಂದು ಸಟ ಸಿಯನ್ನು ತಯಾರಿಸಬೇಕು. 
S ನಂತರ ಈ ವಿಷಯಗಳನ್ನು ಗ್ರಾಮದ ಸಾರ್ವಜರಿಕರಿಗೆ 
ತಿಳಿಸಿ ಅನೇಕ ರೀತಿಯಿಂದ ಸಹಾಯ ವನ್ನು ದೊರಕೆಸ 
ಬೇಕು. ಮ ನ ತಿಗತಿಯನ್ನು ಗಮನಿಸಿ ಪುಸ್ತಕ ಉಡಿಗೆ 
ತೊಡಿಗೆಗಳ ಸರಬರಾಜು, ಹಾಜರಿ ನೇತನ ಹಂಚುವಿಕೆ, 
ಮಧ್ಯಾ ಹ್ಹದ ಉಪಹಾರ ವ್ಯವಸ್ಥೆ, ಸ್ಥಳಾಭಾವ ನಿವಾರಣೆ 
ಹೀಗೆ ಲ್‌ ಕೆಲಸಗಳ ನ್ನು ಮಾಡಬೇಕಾಗುತ್ತೆ. ಈ 
ಎಲ್ಲಾ ಕೆಲಸಗಳಲ್ಲಿ ಸ್ವಾವಲಂಬಿಗಳಾಗುವುದೇ ಸರ್ವೋ 
ತೃೃಷ್ಟವಾದುದೆಂಬುದನ್ನು ಸಾರ್ನಜಸಿಕಂಗೆ ಒತ್ತಿ ಹೇಳಿ 
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ಶಾಲೆಯ eus $5, ಗಾಗಿ ನಿಧಿಯನ್ನು ಸಂಗ್ರಹಿಸಬೇಕು. 
ಸಮಿಕಿಯವರು INS ನಡೆ 
ದಿರುವ ಕಾರ್ಯವನ್ನು ಸರಿಶೀಲಿಸಬೇಕು. 

ಇಷ್ಟು ಮಾತ್ರವಲ್ಲದೆ ಸರ್ಕಾರದವರು 4 ಜಿಲ್ಲೆಗಳ 


89,83 ಕಮಾಸನರುಗಳಿಗೆ ತಾಲ್ಲೂಕು ಮಟ್ಟ ದಲ್ಲಿ 
ಸಧ್ಯಕ್ಕೆ ಜಿಲ್ಲೆಗೊಂದು ತಾಲ್ಲೂಕಿನಲ್ಲಿ EA 


ಸಮ್ಮೇಳನಗಳನ್ನು ನಡೆಸಬೇಕೆಂದು on ಮಾಡಿದ್ದಾರೆ. 
ಸರ್ಕಾರವು ಉಪಾ perfe ಕೊಡುವುದಾಗುತ್ತೆ. 
ಅನರ ತರಖೇತನ್ನು, ಮೇಲ್ವಿಚಾ ಇರಣೆಯನ್ನು ನೋಡಿ 
ಕೊಳ್ಳುವುದಾಗುತ್ತೆ. E. ಉಳಿದ Sez, ಕತೆಗಳನ್ನು 
ಆಯಾಯಾ ಸ್ಥಳದ ಮಹಾಜನರೇ ಒದಗಿಸಬೇಕಾಗುತ್ತ ದೆ 
ayniy S ಪೈಕಿಮು ನಾದುದು ಶಾಲಾ ಕಟ್ಟಿಡ. ಸರ್ಕಾರ 
ಎಲ್ಲಾ ಕಡೆಗೂ ಕಟ್ಟಿಡಗಳನು. ಒದಗಿ xh 
ವಾದ dox. ಸಂಜಾಯ್ಕಿ ಮತ್ತು ಸ್ಪಳೀಯ ಸಂಸ್ಥೆಗಳ 
ಹೊಸ ಕಾಯಿದೆಯ ಪ್ರಕಾರ ಸರ್ಕಾರಿ $3.0 ಶಾಲೆಗಳ 
ಕಟ್ಟಡಗಳನ್ನು ಕಟ್ಟುವುದು ಮತ್ತು ನೋಡಿಕೊಳ್ಳುವುದು 
ತಾಲ್ಲೂಕ್‌ ಬೋರ್ಡಿನವರ VRS Deregnsm ಸೇರಿದೆ, 
ಈ ಮೇಲೆ ಹೇಳಿದ ಸಮೆ ಮ್ಮೇಳನಗಳ ಉದ್ದೆ TEDE ಸ್ಥಳೀಯ 
ಜನರಿಂದ ಶಾಲೆಗಳ Sod mn ಸಸಕಾರವನು 
ಪಡೆಯುವುದೇ ಆಗಿರುತ್ತೆ. ಕಲವು ಸನೆ af FESO 
ನಡೆದಾದವೇಲೆ ಇತರ ತಾಲ್ಲೂಕ. ಗಳೆಕ್ತಿಯೂ ಮತ್ತು 
ಇತರ ಜಿಲ್ಲೆ ಗಳಲ್ಲಿಯೂ ಮಾಡಬಹುದು. 

ಕಡ್ಡಾಯ ಪ್ರಾಥನಿಕ ಶಿಕ್ಷಣಕ್ಕೆ ಸಂಬಂಧವಾಗಿ 
ಒಂದು ಕೈಪಿಡಿಯು ತಯಾರಾಗುವುದರಲ್ಲಿದೆ. 

ಈ ಎಲ್ಲಾ ಯೋಜನೆಗಳು ಕಾರ್ಯಗತವಾಗಬೇಕಾ 
ದರೆ ಸರ್ಕಾರದ ಯತ್ನ ಸಾಲದು. ಸಾರ್ವಜಸಿಕರು 
ಧನ, ಧಾನ್ಯ, ಭೂಮಿ, Tene ರೂಪದಲ್ಲಿ ಸಹಾಯ 
ಸಲ್ಲಿಸಬೇಕು. ಗ್ರಾಮ ನಂಚಾಯಿ.ತಿ, ಶಾಲಾ ಸ.ಧಃರಣ 
ಮಂಡಲಿ, ತಾಲ್ಲೂಕ ಅಭಿವ ೈದ್ಧಿ ಮಂಡಲಿಗಳು ಈ ಕಾರ್ಯ A 
ದಲ್ಲಿ ಅಗ್ರಪಾ ತ್ರ Beatz. ಶಿಕ್ಷಕರು, « ಅಧಿಕಾರಿಗಳು 
ಈ ಯೋಜನೆಯನ್ನು ಯಶಸ್ಸಿ ಗೊಳಿಸುವುದು ತವ. Ba, ತಿಕ 
ಹೊಣೆ ಎಂಬ.ದನ್ನು' ಅರಿತು ಟಾ ಸಖರಾಗಬೇಕು. 


=> 
ಅಸಾಧ್ಯ 


(165 ನೇ ಪ್ರಟಿದಿಂದ ಮುಂದುವರೆದುದು) 


ಅಭ್ಯಾ ಸಮಾಡಿಸುತ್ತಿದ್ದ 3. ಮೇಧಾಶಕ್ತಿ ಕಮ್ಮಿ ಇದ್ದವನಿಗೆ 
ಮೇಸೊಶಕ್ಷಿ ಹೆಚ್ಚಿಸ 23 ರೀತಿಯ ವೈವಿಧ್ಯದಿಂದ "ಕೇಸಿ, 
ತನ್ನ ಅಧೀನದಲ್ಲಿರುವ ಹತ್ತೋ zai Ea ಮಂದಿ 
ವಿದಾ. serre ಪ್ರಗತಿಯ. D ಸಮಾನವಾಗಿ ಸಾಧಿಸು 

$, ದ್ದ ಕಲಿಸುತ್ತಿ ತ್ರಿರುವಾಗಲೇ i ಅವನೆ ಕರಿಯುವಿಕೆಯ ನ್ನು 
ಪರಿಪೂರ್ಣವಾಗುವಂತೆ ಸಾಗಿಸಿಕೊಂಡೇ ಹೋಗುತ್ತಿ ದ್ದ. 


€ ಅವರ ಕಲಿಯುವಿಕೆಯಲ್ಲಿ ಷರಿಪೂರ್ಣತೆ ಬಂದಿದೆ" 


901-61. Printed at the Bangalore Press, Bangalore City, by T. K. Balskrishaan; Superintendent. 
Published by the Mysore State Education Federation, Editor ; 


ಎಂಬ ನಂಬುಗೆ " ಅಧ್ಯಾಸಕನಿಗೆ ಬಂದಿದೆ ಅಂದಮೇಲೆ 
ಮತ್ತೆ, ಪರೀಕ್ಷೆ ಮಾಡುವ ಪ್ರಕರಣವೇ ಅಲ್ಲಿ ಇರುವುದಿಲ್ಲ. 
“ ಪರೀಕ್ಷೆ” ಎಂಬುದು, ಕಲಿಯುವಿಕೆಯ ಅಪನಂಬಿಕೆಯ 
ಫಲವಾಗಿದ್ದು, ಅಲ್ಲಿ ಅಧ್ಯಾಸಕನಿಗೆ ಆ ಅಸನಂಬಿಕೆಯೇ 
ಇರುವುದಿಲ್ಲ” ಆದರಿಂದ ತಹ ಪರೀಕ್ಷೆಯ ಅಗತ್ಯವೇ 
ಬರುವುದಿಲ್ಲ. ಆ ಪ್ರಕರಣವೇ ಅವನಿಗೆ ad. 1 ಹಾಗಾಗಿ 
*ಹಿಂದೆ ಪರೀಕ್ಷೆ ಗಳ ಪದ್ಧತಿಯೇ ಇರಲಿಲ್ಲ! 2 


D. Visweswaraiya, Bangalore. 


(On the list of Mysore State Government as approved supplier) 


Abreast of Times 


If you want your educational institution 
to keep abreast of times you must see fo it 


that it supplies with modern feaching aids. 


Our Plain, Copyline, Outline, Graph, 
Dotted and Music Outline Slated Roll-up 
Black Boards will give you entire satisfaction 


in their respect. 


They are handy, portable, anywhere 
hangable, writable with chalk, erasable with 
duster and visible from any angle of 


vision due fo their non-glossy and non-oily 


coating. 


For the above qualities, they are 
blessed and recommended for use in educa- 
tional institutions by eminent educationists 
at home and abroad. 
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In order to keep your institution apace with times write without delay 10: 


MEGH SLATE FACTORY (Private) LTD., 


POST BOX No. 24, 
BARAMATI (Poona), INDIA. 


LH 
No. MG/Advt.(8)/23814 Dated 2/3/1960 


Regd. No. M 6920 
Seesaw 
THE MYSORE STATE EDUCATION FEDERATION 

CO-OPERATIVE BANK LTD. 


GOVT. MIDDLE SCHOOL BUILDING, FORT, BANGALORE CITY 


Membership is open to Teachers and others interested in the 
cause Of Education 


Fixed Deposits are received for periods 6 months to 5 years at rates of interest 
varying from 32% to 54% per annum. Inquiries are invited. 


Savings Bank Accounts are opened in the names of members, non-members 
and institutions, 


General Provident Fund is a compulsory form of investment encouraging thrift. 
Very favourable terms. 


4% Dividends have been declared for the year 1960-61. 


The Bank has been recognised as a book-selling agency. There is a stores 
section. Note-books and Texts for use in the schools are stocked and sold. 
Teachers Associations are requested to make enquiries. Favourable rates of 
commission are allowed. : 


All Publications of the Little Flower Co. (LIFCO), Madras, are available. 


BANGALORE T.V. ANANTHACHAR 
Ist October 1961 President . 


3,000 TOPICS ! 1,000 PAGES ! ಕ 
m THE LIFCO. 
GREAT LITTLE BOOKS 
SET | Prices 19 nP. each 
FORMS 1. A Sh m E E à P Ph 
j . ort Book of Idioms.& Phrases 
EFFECTIVE 2: ಸ Prepositions 
ENGLISH 3. Easy Steps to Parsing 
PUBLIC 4. Y Steps to Analysis 
5. Figures of Speec! 
SPEAKING - 6. Pummariing Poems 
7. A Short Book 552/5 
jj EXCURSIONS B. A Handy Letter- Writer 
es 9. A Little Book of Allusions 
| SELF-HELP : Select Proves an ತ v 
SIB SOCIAL. . A Short Book of Useful Information 
. Do You Know? 
FUNCTIONS 13, Short Lives of is Great 
. Inspiring Speeches 
ibus A Guide to Debating 
. "Tips to Snccess 
Ete; Etc. 1 Set of the above 16 Books: 
Price Rs. 15/- per copy with the nice Metal Box Price Rs. 3:00 By. Post Rs. 4-00 


FREE! By Regd: Post Rs, 18:50. No ೫.0, ಐ 


The Little Flower Co. (LIFCO), Madras-17 ; 


The Little Flower Co. (LIFCO), Madras-17 ; The Mysore State Edn. Fedn. Co-op. Bank Ltd., 

The MyroreState Edn. Fedn. Co-op, Bank Ltd. - Govt. Middle School Bldg., Fort, Bangalore 

Gort. Middle School Blag., Fort, Bangalore City; Higginbothams (Phone : 4359), Mahatma 

City; Hireinbolhams (Phone: 4359), Mahatma Gandhi Road, Bangalore-1, Madras-2 & Rly. 

Gandhi Rd., Bangalore-l, Madras-2 & Bly. Stalls ; aud at Many Other Booksellers. 
Stalls; and at Many Other Booksellers, * 


THE “BANGALORE PRESS 


